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This prograc . guide expresses the phiioi^phy, goals, 
and outlines the scope ai^d^seque&ce of Russian 
t various levels fbr the :public schools of Hawaii. The 
cn development of the cofmmunicat^ion s]cills--listening , 
speaiclngi. reading', and writing. The goals, objectives, and * 
performance expectations are presented as guides. from which teachers 
can derive specific objectives and procedures for their own . 
situations. The guide 'jhas five sections coverinj^ the follbwing aceas: 
^1) general outline and explanat,ion of philosophy* 'goals, objectives, 
"and p;erfotmance expectations in listeniiig, speaking, reading', 
writing^ an4 culture; (2) suggestions fbr teaohin^ the foux ^kilis;- 
^3)- scope, and sequence charts of the secondary school Russian 
program, covering language and cultoire courses* and conversation and 
culture; classes; J?*) a curriculum outline for language and c"ulture, 
ieveis 'I through VI, and for Conversation and cultoire, *LevBls»I -and 
II; and (5) a description of levels and skills dej^telopment xn terms 
pf general expectations of the student for each level of study.' 

aMa> .-. : ^- ■ v., '. ' . 
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A recent. editorial in the local pres 
with Hawaii i as the[ central point. ■ Tfta'' 
faqt that Russia covers a large portion pi 
is not^ common knowledge because pur attent^ 
. circle that we feel more comfortable with" 
economic ties. - ^ .. 

Prom a global/perspecti)/e, the^'^rWsons we h 
' become insignificant in comparison to' the 
•^contact. " • ' / 





icture of 'thje Pacific Basin 
a^ttention was called to the ' 
tircle.* Thi's obvious fact ' 
given to those areas of- the 
,e of language^ cultural or 



so Tittle contact with R,ussia 
ons we should have more 



We often do not rea\ize the tremendous influence that Russia has on our 
daily lives. Her writers have changed 1 iterature, her scientists have 
changed sciencei, her musicians have ^bi^ought music to new heights, and her 
politicians have changed the face of the earth. The Russian bear shakes the 



c.) world when it moves, and we 



)uld 



not and cannot ignore it. 



'J 



If we know Russian history, dilture and language!^ wilUknow Russian people. 
.All the doors tf mystery 'wilV be remove^!; andjtfrls^pq]^^^ 

nation will become a natural'part of \o1jr family in^ead of an unnaturgil 

. stranger. ^ .. ■ , ■ /-yyAy^i-;^^}::^:^ ■ - ^ 

Whatever steps y/e can take now in our pub V^^^^^^^ open windows to our • 



Russfian neighbors will be bricks for the;fpund'^^^^^^^^ peace, understanding 
and prosperity for our future'. The key^.^^^^^^^^^ 
-l>roces^S--for---such- a worthy reward is TorigC^^^ i • 

This guide is int^nded to assist administrators, telachers and others dedicated 
to achi^ving the goals of teaching Russian, appreciating its culture and 
furthering inti^rnatiohal understanding. - 




CHARLES 6. €LARK .. 
Superintendent of .Education' 
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PURPOSE OF THE m^ly^ 



The purpose pf^ this >Rus*siah Language, Program Guide is to express the. philo- 
sophy, goals and objectives , /and to outline the scope and sequence of 
Russian .instruction at varioi/s levels for the publ ic schools of Hawaii . 
ATlvof ^these elements are treated within the framework of the Master Plan 
for Public Education in Hawaii , the Foundation Program, and the performance 
expectations. 

The iemphasfs is in the communication skills—listening, speaking, reading, 
, and writing. 'Culture is not treated io detail because it is covered in a 
subsequent document,; V 



This guide is designed to aid schools in developing their own instructional 
program . by outlining program goals, program objectives, and performance 
expectations from which teachers can establ ish. instructional objectives in 
their own classrobm situation. ■ ^ . \ ' . 

This. guide does hot -advocate any specific metl^odology nor specific matet:ials, 
Teachers/are free to. select material's from tfhe Approved Instructional Materials 
(AIM) publication. Russian courses *are noted in the Authorized Courses and 
Code Numbers document. * - 






{)art of the academic This experience should begin at the earliest 
possible age when contj'nuous progress in the'-language can be assured.- 

' ■ ■ , •• V ' ■ ■' j^- 

No language or country is so strong that it can be independent of the language; 

V and cultures of the rest cff humanity. Only through language can a person, be 
known and only through a person can a nation be truly understood. Learning . 
even the fundamentals of Russian will help to remove .the barriers resulting ^ 
from a monolingual Jand monocultural perspectiye* "The study of. Russian opens 
• • the door- to understanding the vastly different and complicated society of the 
Soviet Union. • , ^ ^ ' . 

^ Beyond p6:l.itical motives, the. geographical proximity of Russia^provides the - 
possibility of further CQpperation irj scientific research. Overcoming the 
language- and cultural tiarriers can lead to continuation of ^programs like 
joint endeavors between Soviet and Hawaiian oceanpgraphers*. 

An understanding of .Russiar\ language and culture provides solid basis for the 
study of history, poTitical science, ^and literature. Suth understanding also 
promotes 'an appreciation of the art and music of the language and cultures 



culture from different perspectives.' Students take stock of their own ^ society 
. byyexamining and objectively analyzing another culture. Also by 'studying 

another language, students reinforce their English language skills, as they ; 
. compare and contrast the forms and syntax at both, languages. Hence, the > 
study of Russian deepens a student's knowledge of the English language. and^ / 
•appreciation of American society. ^ . : ^ 

The growing importance of the nattiral. and human resources throughout the world-. 
" makes it imperative thatl^dung Americans l^arn about their neighbors. The 
/ President's Commission o"n Foreign. Languages and Inter^national Studies calls 

for funds, a mobilization of ideSs and will, and definitive action to 

encourage "the; study of fSreign language and civil iz^atf on as an important . 

means of expanding communfcattpn among peoples^'' To meet'this .challenge we . 
. encourage the study of this beautiful and poetic "languages-Russian. 
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VALUE OF THE RUSSIAN LANGUAGE PROGRAM 



It IS important for a*- student to know the. values of studyin,g. Russian language 
and culture. . • 

The studervt enlarges his or her world by participating 1 inguistically and , \ 
culturally in the life of anotherypeople. . Dfrect contact with. Russian culture 
can become one of the most rewarc^ing experiences of the student's life. 
\ ^ * ' ' ' . ' ■' • ■ ' . 

. Russian study gives the student/a greater appreciation^• for. the ^m^ ethntc. / 
groups which make up his or her cemmunity and. the United States.. It enables . 
the student to respect those who have retained their accents and to sympathize - 
with those who are learning English; / ' \. ;/ 

To achieve our goal o*^ peaGiful existence on earth^'ogr country nee|s citizens' 
who can communicate with ypeaHfers of other languages, *For years the Soviets 
have realized the .importaiice of Engl isji language training in their^schools. 
We can afford to do no less.. Presently there^ are more En^glish lang[uage ■ " 
teachers in the' Soviet/Union than there are speakers of Russian here in the ' 
. United states-. /-^ V / ' ■ , ^ v ^ 

The universal Jtmport^ce of Russian in world affairs cannot be understated. 
And of partiCLrlar .concern to us in Hawaii, Russian has established a strong\v 
presence in Asia arid tJie Pacific. It is important that we. learn to deal with" 
this presence/dirictly, rather than thr*ough 'an interrnediary . Jhis entails* 
people proficient in Russian and cognisant. of the world pol itfcal- v^ew. . . 

. . ■ . /'' ■ ' • . ■. ■ • . ■ ■ i ' ■ ■ '■ • ' 

The study of Rflssian is a key to scientific rese.arch. Ac knowledge of Russian 
gives direct ^^^ccessibil ity to scientific and technical works. Affer English, 
Russian is 'the second most widely used language iji scientific publications. 

; / . ■ . ... ib ^ ' ■ ^ . ^ . . 

The study^0f Russian also offers broad career opportunities. Using a knowledge 
of Russia^^t as a tool, students may^choose from a Spectrum of caree^vpossibili- 
ties, /raj^ging/frofn priyate busin;ess to many agencies of the Federal government, 
and fr^ffi travel industry to translati^ng or /library science. 



. It is/ true that English has ^become the foreign language most studied worldwide. 
Sbpi^^may wonder why Americans should bojher to learn Russian. Why riot- let the 
fo5?eigners learn English? vOne answer is thctt such a reaction; is .egocentric, 
apa that if the inhabitants of the world are- important to us .for strategic 
i^easons, we must make a language .learning effort that is as impressive as'^their 
;>6wn. A second answer is that worldwide, countries ar^ broadening their scope* 
/ and sharpening their insights by learning a second language.; We must not , 
■\ deprive ourselves of a corresponding expansion«-of our abilities anid visions. ' . 



■ ■ ' ' . ...«,.■■ ■'■ ■■■■ . ' ■ , ■■' . ■ '. •■ ' 

■ ■■• .. ■ ■ . i" ' ■ , - ■' ■ / ■ - v- ■ ■ ^ ■ \ , - 

_ • ■ , ' ' . PROGRAM- GOALS , '. ' ' . . . . ' ' ; ; ' ' ■ 

There.are two primary goals in the Russian Language Program: ^ ' ^ 

1. To create an awareness and an. appreciation of 'Russian culture ■ • > 
"with its far reaching effects throughout our. world. \ v . , " ' ■ '• • 

.This goal is related'to Foundation Program Objectives II , VII and- ■ ' ; 

. ' viii; . /u' ' . ^ . .■■ - ■ ; : , - ' 

2. To teach stydents the. basic listening, spQakin"^, reading and., . ^ - , 
.writing skills <jwhich will enable them to think "and to communi- 
cate in the languag^V * : . . ' ^ / ^ v 

This goal is related to Foundation Program O.bjective I... * . 
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PROGRAM. OBJECTIVES: Oyi^llRE . 



The objectives of culture instruction within the Russian Program are: 

• ...'.V. •' ■ ' ; - . ' ' ' ^ ■ • 

\ ' J. -Td-develop a receptive, attitude toy/ard the.i^ussian^pguage and a . 
: V realistic view of the overaTl cul tures\)t •represerT^^ 

•v?. . To emphas?i.ze contemporary Soviet life tfnd the activities of Soviet 
•• ■■^ youth • ^ ■•■•/'^ • • ' -y. ; A" ■ ■ *• •• 

• ■• . ^ ■ ':"[ ■■ : . ■ . .' -i^. • ■■ ; : ' \ . ■ ■ " 

3. To. develop- an understanding of how governments are different from 

- : 'and similar to our own. ; , ! . 

■ ^' ■ ■ ' ■ ■ ■. • 

4. ' To develop .an understanding of the geographic influences upoTi the 
* . ' economit and, social 'development of ' th^ country. . ^ 

" 5. To develop an appreciation of .the role played by Russian-spiking , 
f world in tbe creative arts and sciences. ' ; • . ' ^ 

6. To xlevelop a knowledge of history and historical figures, cultural ' 
^0 heroes/ literature, and representative>characters within the litera 

ture of the Russian-speaking world. ; 

,7. To appreciate the beauty intrinsic within the language with its 

. sounds and rhythm. . : ^ • ^ v 

'8.^ to develop a fuller realization and understanding of American 
. culture. through^ the addittonal. perspectives gained by studying 
. . another^uTture. 

9. To develop a fuller understanding ^of t^^^ words and -non-. 

. ' verbal x:ommunication along with thfeir background and any special 
significance they might +iave in view of cultural. empKasis. 



PROGRAM OBJECTIVES: LANGUAGE SKILLS, 



/ 



The Student should be able: ■ /. . ... 

:^. Ta listerv^t.o and compreFiend the Russian language when spokeny^at a/ 
nonnal speed on- ct subject within the range ^ 
.experience. - • 

' 2. - To speak well enough to communicate ..directly wi±h a native speaker 
- within the range of ■ the student Is experience.. ^ ' / ^ 

■;; y ..■ _ ■ . . ■ , , : ".■ ■ , ■ ' . • '. ■ ■ 

; . 3. To employ lhe idiomatic nuances and gestural language ddntaon to / , 
native speakers of Russian. v- - 

4. to read mater,i.al on a given levfel with direct undey^standing and 
withQut translation.. ... 

5. To write about a subject within the range olf the student's experl- 
1 ence usi.ng- authentic Russian patterns. V. ' . 

6. To develop-a better*' dtDmmand, of the' English language through addi- 
tional perspectives gained by studying another language. 

7. To learn basic Russian grammar and usage. 

■ ■ ■ ■ ■ • •■ ' ■ ^ ■ ■ - ■- ' 

• 8. To lei^rn to think in Russian, the ultimate goal of language study. 




■ ^ 
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THE HIERARCHY OF .GOALS, OBJECTIVES, AND PERFORMANCE 

■ ■ • ^EXPECT7\TI0NS . .; ' ; . ; ' 

.> • . . ■ , • . ■ 

The Ma^ster Plan for Public Education in Hawaii mentions a number of educa- 
tional purposes which relate,4o the Asian, European and Pacific Language 
Program. One purpose concerns helping student^ to understand and to appreciate 
other individuals belonging to social , cultural and ethnic groups different 
from' their own. Another purpose concerns developing a responsibility to self 
through worki.fig toward 'Self-fulf illment and developing; a positive self-image 
and self-direction. And sfill another purpose deals with helfiing students 
acquire the skills of listening, speaking, reading, and writing. .. 

Th€ Asian, European and Pacific Language Program has, in varying degrees, 
either a direct or an indirect influence on the attainment of many of the 
Foundation^ Program Objectives which are translations of the educational 
^purposes. 1 ' ■ ' ^ 

The actual program goals anri program objectives forlearning culture and ' 
la-nguage are listed in. the Foreign Language Program 'Guide , published in * 
October 1977. Those specific to Russian are found in this guide. ^ 

The performance expectations found on pages 9 and 10* are 'more refined guide- 
lines of the expected outcomes at the classroom level . The performance 
expectations are delineations of the program objectives. ^ * 

The teacher must bear in mind, however, that.the performance expectations are 
by no means exhaustive or inclusive. They' serve only. as guideposts by which 
teachers. can identify instructional or teaching objectives. 

A graphic illustration of the hierarchy of relationships-is found on the 
following page. . . ■ > . . . . • 
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GRAPHIC riLUSTRAHON OF THE'HIERARCHY OF GOALS, OBJECTIVES, AND 

PERFORMANCE EXPECTATIONS 



1 



The Master plan 










Statements of eleven 

' ' ' ■ ■ '■ 7- 


educational 


Purposes • 


' ' ' A 





The Foundation Pfograro Objectives 
Statements of eight .overall objectives. 



, ^ Program' Goals ^ 
Gerierai statements of program goals. 



. ' Program Objectives 

More specific statemients of ^program goals, 







Performance 


Expectations . 


Representative delineations of program objectives% 


. "• ■ ■ ■ ■ ■ ■ 
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Instructional Objectyjves 
( Teaching Objective^ )~ 



Specific statements identified by teacher 
with focus on student performance. 



PERFORMANjCE EXPECTATIONS FOR 
ASIAN, EUROPEAN AND PACIFIC LANGUAGES 



First Year of ^ the Language 



Second Year of the Language 



Third Year of the Language 



Discusses some ways in which 
cultural .differences (e.g., proxi- 
mity of speakers) play important 
roles in verbal communication. 

Explains, how knowledge of a new 
language enhances the potential 
for new experiences. .: ^ 



Explaijij liow. cultural value 
differences can be understood 
through the study of a new ^ 
language-. . . . * . 



V Discusses the role a new language 
plays, in ■ meeting society* s needs 
^ for coitimunieation amdng countries 
^nd cultures. 

. Participates in aesthetic expresr'^ 
sioris of the new culture, such as 
dancing, * singing, and cooking.- \. 

. Identifies selected art forms that 
are representative of the new 
culture. 



Discusses some aesthetic! contribu- 
tions of the culture .and the new 
language, to American life. 

Reads aloud written materiaT in 
the new language to *en joy its 
rhythm, tone, and sound. 



N.B. Cultural aspects of Russian 
^ language study are to be 
ly covered in greater detail 
in a subsequent publication'. 



Relates how similarities among 
c'ultures are partly caused by 
increasing. ease of communication and 
travel. ^ 

Explains how one ^s own perspective 
has been broadened through the study 
of a new language and. tjie culture 
associated with it. 

Compares the culture of the \ 
^country(ies) where the new language' 
is spoken with one own. 



t Discusses ways in wfiich types of 
■art forms vary among cultures. > 



Explains the way in which the ^rt 
forms of a culture reflect its., 
values,^ customs, 'and environment. 

Identifies sel,ec|ie^d^ forms that 
a.re represent&if^' df t^^^^ 
. culture. -r ; ' V' a"" 



Demonstrates an understanding that 
the art f ornis *of a culture reflect - 
its values, history, and environment. 

Reads and comprehends cultural 
information written in the basic 
vocabulary of the new language. 



Demonstrates an awareness of notable 
evehts, conditions, and*ideas which- 
have influenceld language arid/its " 
' culture. ' ^ ■ 

. Di,scusses some of the major personally 
ties which/nave iq^fluenced the history 
of the country (ies) where the new 
language is spoken. 

. Recognizes how the values. an^ traditions 
of a country are often reflected' in its 
language. 

,^ . ■ » ■ 

. Identifies, selects, and uses alternative 
solutions to interpersonal conflicts 
which might arise from cultural differ- 
ences. . , ■ 

. Demonstrates the^'un^erstanding that the,: 
■art forms of a'culture' reflect its values 
history and environment. »" 

. U;5es. the aesthetic expressions of the* 
new culture (siich as^ music, art, perform- 
ing arts literature, cooking, and 
architecturie) for one^s own enrichment. 

. .. Demonstrates an aesthetic, aspect of . the 
new culture through art, dance, drama, 
etc. . : . 

. Identifies some major writers and works 
in the new language and comments on 
their influence upon the language and 
the culture . ■ 
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First Year of the Language 



Second Year of the Language 



Third Yie.ar of the Language 



. Readi, with general compr^ehension., 
simple selectio^ in the new ■ 
language.! ; ;^ ^ 

. Writes, ba?:|c; sentences in the new 
language. ; ' 



."• {Exchanges amenities with a speaker 
" ;bf the new lattgu^ge. J.. 

^ / . ' ':''k'. . - '[ ' 

.Remonstrates sensitivity' towards 
•the needs of a speaker^ of the new 
. *. language by responding., to verbal , 
an,d non-verbal , cti^s . • - 

. Communicates withva- splSfc^ of tlie 
hew language Cising basic/vocabii- 
^ lary including numbers ajid 
o measurement. ■ , ^ 



Reads, with general comprehension, ^ 
literary selections in the new 
language. 

Reads 'aloud written material in tlie 
: new language tp enjoy its* rfiythm, " 
tbne, and sound. / . 



Creates an original paragraph in the 
new. language. ' 

Reads simple stories and poetry ^in 
the new language which evoke 
personar aesthetic pleasure. 



Corresponds with a' speaker of the 
new language. 



Demonstrates 'Sensitivity to 
the/needs of/a ^speaker of the new 
language by 'responding' to verbal 
and non-verbal cues. ^ 

Communicates with!;,a speaker »of the 
new language using basic vocabulary 
including numbeTs; measurement^^ and 
money. • ; - ■ . 

Converses in' the new language in a 
?amiliar situation. . • 

Identifies stories; poetry, and 
music.of the new language and 
•culture which evoke personal 
aesthetic pleasure. 



Reads aloud written material in the" 
new language to enjoy its rhythm, tone, 
and soun4. 

Reads, with general comprehension, , / 
simple literary selectioi^s^in^.the new * 
language. - 

' . ^ 

Reads simple stories arid poetry in the;' 
new language which evoke per.sonal 
^aesthetic pleasure. , 

, Corresponds with a, speaker of the new 
language. , 



Creates an^original , composition: in the 
new language. . * , 

■'Communicates with a speaker of the 
new language using basic voca^)ulary 
including numbers, measurement, and ■ 
money. . 

, Uses insig^s gained through the s:tudy 
of the n^w language to^ enhance inter-- 
•action with people who speak the 
language. . ; . 

. Converses in the new language in a' 
familiar situa1;;^ion. 

. Uses the new language for personal • 
enjoyment. 

. Listens to selected literary 
forms in the new language. ■ ■ ^ 
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* RELATIONSHIP t)F LEVELS OF OBJECTIVES . 4- . 



The following seqtience is an example of the relationship of levels of 
objectives as appl ied to, the Russian Language Program. V 

THE'MASTEk PLAN ; 

RECOMMENDATION: THIS SCHOOL SYSTEM WILL PROVIDE THE PUPIL WITH EXPERIENCES 
IN WHICH Dt)R CULTURE IS STUDIED IN RELATION TO OTHER CULTURES OF THE WORLD. 

The aim here is to reduce provincial biases by instilling a broad range of 
viewpoints from many cultures in order that. the pupil may be prepared * 
in-telli gently for.the enormous responsibility of -local, national and world 
citizeriship. World peace will remain an item of high priority in the agenda 
of human affairs. Without doubt one of the major rpalibies of, th'e'next 
quarter-century will be the intense 'desire of our people, and of the great 
majority of the peoples of the rest of the world, to live in peace. Advances 
in cbmmunicatfon and transportation ancf.worl^-wide economic interdependence 
will increasiqgly bring peoples of the^orld into more intimate contact. 
There is much chance for understanding to develop--just as there. are increas- 
ing opportunities; for misunderstanding. Choices" that must be made frequently 
will cat across. cultural ethnic and political lines; therefore, the- learner 
must be encouraged to ^recognize and respect differences ampng' people aind' 
cultures. ( Master Pj an for Public Education in Hawaii. , 1969, pg. 51.) 

' THE FOUNDATION PROGRAM OBJECTIVES - . 

OBJECnVE VII: DEvkoP A CONTINUALLY GROWING PHILOSOPHY SUCH THAT THE STUDENT 
IS RESPONSIBLE .TO S^f AS* WELl AS TO OTHERS. r\ . - ' . 

Compares and contrasts own behavior with, that of others. 

"(stud ent Performance Expectations of the Foundation Program ^ Asian, European 
and Pacific ^Languages, 1978, pg. 41. R.S-. .>-78-6054. ) " 

. RUSSIAN PROGPIAM GOALS , ■ . " ' 

TO CREATE AN AWARENESS AND AN APPRECIATION OF RUSSIAN CULTURE AND ITS FAR . 
REACHING EFFECTS THROUGHOUT OUR. WORLD. ' 

PROGRAM OBJECTIVES: LANGUAGE SKILLS 

5. TO EMPLOY THE IDIOMATIC NUANCES AI^D GESTURAL LANGUAGE COMMON TO NATIVE 
SPEAKERS OF RUSSIAN, 



PERFORMANCE EXPECTATIONS 

DEMONSTRATES SENSITIVITY TOWARDS THE NEEDS OF A SPEAKEROF THE NEW 'LANGUAGE 
BY RESPONDING TO VERBAL AND NON-VERBAL CUES. - : ^: 

(Student Performance Expectations of the Foundation Program , Asian, European 
and Pacific Languages," 1978,, pg. 63. R.S.. 78-6054.^) • : - 

INSTRUCTIONAL OBJECTIVES . ' \ " , 

. (One example of myriads of possibil ities) 

•STUDENTS WILL GREET EACH OTHER WITH A PROPER VERBAL SALUTATION^ 
APPROPRIATE TO THEIR AGE LEVEL, WHILE AT THE SAME TIME EXECUTING THE ASSp-. 
CIATED NON-VERBAL ACTS, SUCH AS SHAKING HANDS WITH EACH INDIVI-DUAL ^N THE 
GROUP, MAKING E^ CONTACT' WITH fACH AND NODDING -THE HEAD SLIGHTLY. ■ 



V. 
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Soviet Gymnast Olga Korbut 



THE FOUR: SKILLS 



The section on the "Overall. Goals of Foreign Language Study" in HaVaii as . 
.writtea' in the Foreign Language Program Guide begins with the following: 

1. To l isten to. and compjrehend the foreign^ language when spoken 

at abnormal spe&d on a subject within the range of the studenVs 
experience, ' ' 

2. To speak well enough to communicate directly with a native ■ \ 
speaker within the range of the student's experience. 

3. To read material on a given level with direct understanding 
V \ and ^ithout translation. - > ^ ' ^ 

4. To.write about a subject within the 'range of the student's v 
experience '^Lising authentic patterns of the people whose language 
is being studied. ^ ' 

These are, the primary skills which are to be developed through the study of 
Russian and are supportive'^of the skills . in the Foundation Prograni Objective I 

Since language, Russian or English, is so steeped in listening, speaking, 
reading- and writing, these essential components of communication are covered 
:'in detail in^his second chapte^. Ar\d tte teacher must remember that these 
■four skills are inseparabl'e. > , ' * 

Cultural facets. and suggestions for teaching culture are to be covered in 
another document; . , 
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The Listening Ski-ll 



Developing Listening Skill ^ ... : ^ 

Any prereading phase used at the teacher' s option can incultate in the^student 
the need for developing the proper speaking and listening habits. Beginning , 
Sttudents are .unaccustomed to/detecting the slight variations of sounds so 
important in signaling rfieantng in ^notJjer .language. The/ intelr^pret sounds in 
^terms of the familiar English phonemes./ During a prereading phase they are 
given the opportUHfii'ty to reactivate the dormant powers in their sense of . 
hearing. Their ears are being reoriented. • j 

In such prereading 'cases most studehls kndw,^dr are $oon told,. that they wfll 
not read of- write the language until later In -the course. Some do not believe 
it wil> be important to listen carefully diuring the prereading phase because 
they assume they will not be graded if they^' have not yet learned to read and 
write. They also assume they will see it later in print. ^ The solution 1^^^^^^^^^ 
one of motivation 'through understanding of the problem.- These :stud§nts need 
to realize that because, they do not have a boo1< upon ^vhich they can rely,B 
they have to "keep their ears open" in olass or they will ^not progress as 
they should, for they will be tested bath during the prerealdling and later 
phases. Progress can be determined by judging reproduction'^of sounds and 
int;onation and by daily classroom responses. . ' v.;-^' 

■• . ■ ' ^ ' ^' ' , ' ^ . ' ■ ' ' ■ •' ■■ 

Various exercises can.be used- to help tea'ch the student to discern sounds , and ' 
intonation patterns, to Associate sound with meaning, and to infer the meaning 
of the words from context. 'The teacher can identify the sounds that heed to 
be drilled while the students are learning the basic sentences or dialog. If, ^ 
after completion of the drills^ a student is still unable to reproduce a ; , 
given sound, the teacher can show how it should be proc^uced, . perhaijs contrasting 
it with the English sound. ^ / 

Pronunciation drills are commercially available or can^ be devised to help the 
student overcome the tendency to treat Russian phonemes^as though they were 
those of English. It is often -desirable;^ to procure ^pronunciation drills that 
'take the form of minimal contrasts (^^^ftf TEpft^ which can also be used 

as exercises to develop the ability to^iscern sounds. The' teacher plf^onouhces 
the words using key letters or numbers for each word: a.Moft b.Tsoft 
C.^CBoft. The teacher then repeats one of the words. The student ascertains 
which word was uttered/and writes' the correct letteifi^ (a, bV or c). ' Or the ^ 
teacher jnay profitably use a same-different technique. This type of .exercise „ 
would be especial ly^ val^iable during the first few weeks of latiguage instruction. 
It should, take up\only a^ f ew minutes of class^ time on the days It is used," 
perhaps a few times a, week. (This also makes "a good reading exercise when the 
time comes. The testing words can be written and the student qircles the'word 
that was pronounced. This also enables the stud'ent to see the relationship ■ 
between the writing system and the sound system.) Later the students can"be 
asked 'to add the proper letter to complete the word they heard: CTOft In the' 
following, they are asked to determine whether "c"; and "3" or "b" and 

are prfonouced correctly . . . < . ' ' 

, c&AbH aewriH . Bepa ^ ' * ' / ' ' ; ' . 



4 



The ^0.11 owing exercise is aimed-'at devfe'lbping^ awareness of the importance? of ' 
intonation. ^ The teacher reads a; sentence that is obviously declarative, ' . 
interrogative, interrogative with a yes or no/answer, or imperative. (The , * 
s,tudent--has, of course, been drilled in -thes^e sentehqes.tiefore and should ^ . 
have' no difficulty repeating them,.) The sentences would't'e of'.the type below: 

/ :ilapct Haracaxia 'STO i^cbwo, • • ^ ' V° ' * 

• . / •■: • ^ ■■ • ■ ■ . : . . ■. .'■ ■ ■■ - .■ - 

* JIapa,;.raiiHTe mciMol - - V ; - ; • *' 

As the sentence is read' by the teacher and then repeated' by the student,, the ^ 
teacher points to the: appropri^te.punctuation symbol written-on the chalkboard' . 
or tKe number cor thi model sentenced He or she repeats the ' 

'"model sentences and elicits the Vesponses . , When the students/seeft to. have 
mastered the \conctpt ,^ the. utterances-, are changed to others Wi th 'which the 

- Students are not familiar. ^-They should not repeat them,rbut. should demonstrate"^ 
tdieir recdgnitioyi .of intonation pattern by .writing the \ey. number^ or by 

^ selecting the appropriate punctuation mark. This Jtype^ b^^^ e.xgrcise to develop' 
an "ear" for intonation need tiot take much time. .COhe or t^^ 
should be sufficient. The use of Erigl ish comparables can: facil itate the 
learning of Russian apcl increase English awareness,, al.l «rf which are reasons 
for studying a secpnd. language. This, concept Is supported thr/ugh, Program 
pfijective.: Language , Ski 1 1.3 , 

In teaching- the dialog, the teacher has Van 'excellent ^o^ 
the abil ity to 'distinguish between the various intonaiipnal' latterps. 
simple device .is to -start with a short segment and buiTd ^gra'dual ly.^'The ^ 
teacher asks questions, eliciting ofily the known and Teamed response. The 
following example demonstrates one procedure which tan accompl ish this, instruc-. 
tional objective: . " / ; " . ■ 



Teacher " 

3to* co6aKa* V 
^fro 3Ta? 
3to co6aKa? 

Majib^K ^TaeT K»iry. 
^ ; Kip'^TaST- K»iry? 

•'"^Taer jh- Manb^K k»iry.?. 



Students ^ ~ 

3TO: co6aka. ' . ^ 

3^ coGaKa^ 

Ilinb^ K ^TaeT KHiry, 
Maji^K -^liTaeT ki«ry, 
MaJD^WK ^TaeT Kmry, 
J]^, t^^jTh^K ^Taer- KHiry, 
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The exercist can continue in. like manner expanding the sentence by adding 

To practi9e the question pattern, modeT the Same questions but ude directed, 
questions. Example: ■ ! 

. ■• ■ : Teacher Students 

.GripCXHTe MBHH, ^TTO 3TO? ' ^iTO'^^TTO? 

\ Another useful device for indicatina intonation when teaching di-albg adapta- 
• tibn is the hanff signal or chaTked'^^ine indicating rising or failing 
. intonation. 



The teacher must be- constantly alert to correct and drill the student in order 
to reduce errors in pronunciation and intonation which- would lead to. misinter- 
pretations.- Subtlety *in correction, such as using mocjel'ini and repetition, 
qan avoid interruptions, and embarrassment. . ■/ . . " 
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The Speaking Skill 



Use of Dialog, a Poem., or Basic Sentences * 

When a dialogv a poem, oc a series of basic sentences serves as the basis of 
a learning unit, it ts to be memorized so that'the student may use the material 
learned iji further^'drills and exercises. Then by means of pattern drills and^ 
adaptation of the dialog, the student qains control of the structures memorized 
and learns/to adapt the memorized material to other situations. . 

Caution.mu^t be exercised to prevent the memorization of the dialog from / 
becoming the most, important goal for the students , or asv soon as it is learned, 
^ they will no longer be motivated to further learning. They must under'stand 
that the dialog is a point of departure and that the elements of the dialog 
Will serve as the iia^is for structure rfrills and pattern practice. . Lt is the 
adaptalj^ion of the dialog situation which will enable them to manipulate 
"language: in realistic situati.ons. . ^ 

Varying Procedure: • 

Sometimes students sfem to feel that there. is no further value or interest in 
memorizing more material. This is a particular probl.em^during any prereading 
phase when the. inevitable reaction to any 'highly structured course sets iri. 
But 'the concern need not be permanent, and the cooperation of the students can 
be elicited.bj|||jj.e te is sensitive to the situation. While the 

ultimate memo_nzation of the dialog or b;asic sentences should not be sacrificed, 
the procedure in class may undergo some qhange.. ¥he students should be' reminded 
of the purposes underlying the principle of the dialog so' that they are always 
aware of the valae of their effoffs, but. the material should be presented in a 
variety of ways'. For example, /tiac hers may liseva narrative form here, " 
developing the concepts and structures found in it and emerge at the end of ^ 
the unit with a dialog format. Or they present each segment of the dialog 
through drawings, illustrate them by hand puppet performances, or develop over- 
lays for the overhead projector to conform to the cues in each segment. Rather 
than insist on complete memorization before development and adaptation, teachers 
could tre^t each Jine- as a personal statement pertaining to the student's' * 
experiences^ The statement Hsy;^ itocKse h y^cB b yHMBepoiTe" can 

yield a wide range ,and variety of questions, answers j and controlled 
comments. Through sufch questions and answers, and immediate development v 
and adaptation, the essential material to. be covered in the dialog or 
basic sentences* can we^lT be mastered. Recordings of the students* voices 
can add a lot of life and^laughs to^lighten the process. 



One must, of course, bear in mine? that the structural content must not be 
changed or t^he drills, dependent on it will have to be* varied as wel3 . Yet, 
it\is equally important for the. teacher to realize^ that the exact reproduc- 
tion of the dialog is not the sole objective. If the student knows much of 
the work, and in speaking^substitutes a meaningful phrase in the place of the. 
one in the dialog, the tetfcheV can feel a certain gratification in knowing 
the prime purpose has been^ served and real communication has i been achieved^ 

Extent. of Mastery: 

The question jDft'en*virises to what extent the dialog or the basic sentence 
structure must be mastered before the class proceeds to structure driVls, 
dialog adaptation, or testing. Certainly ^^he teacher dare not wait until 
eVen the slowest student has achieved 100 percent mastery without thoroughly . 
boring the majority of the class. - , ' ' 

The, remaining mastery may well be attained through the processes attendant 
upon re-entry recombination, question-and-answer, dialog adaptation, and 
even vocabulary drill. , , 

'Total ma.stery by every student can be a more idealistic goal than a practical 
one. ■ ' 

Aids to flastery: ^ - 

"As the material is^resented^ teachers can make good use of commercial or 
homemade posters or cards which illustrate the dialog situations. These and 
other visual stimuli make rapid learning more possible since students will, 
tend to associate a phrase or structure with a gesture or other visual *cue. 
The students may be assigned disks or tapes and be expected to practice. the 
dialog at home. (If disk recordings accompany the text being used, every 
effort should be made to make them available to the student. Some schools 
purchase them; other schools make the purchase of the recordings by the 
student obligatory. A group of three or four students might share a set of 
recordings. j Students who do not learn as quickly as the rest of the class * 
might be encouraged to attend extra language laboratory sessions. 

:.Time Allotment: - 

The presentation, repetition, and memorization of a dialog should not occupy 
a disproportionate amount of class time. Teacher's manual s^ give suggested 
time allotments for a class period.- -It is suggested that the teacher using 
the materials for the first time follow the teache'r's manual closely. A 
total of 15 minutes is appropriate for the new dialog, usually divided into' 
sections of 10 minutes, for presentation during ^the first part of the class 
period and 5 minutes for review of the' new dialog toward the end of the period 
Once it has been overl earned, the current dialog should be recited only once 
or twice a day. As a general rule, it is suggested that something new 
(prefferably not dialog material) be- introduced frequently but that no more 
than 10-15 minutes in a period be allotted to this. The bulk of class time 



should be for re-entry and drill of previously . Teamed materials. As stated ' 
gibove, re-entry of learned dialog need' not be limited to pure recitation. 
The same benefits are derived by presenting them (1) through question and*.. ; 
answer during the warmup portion of the period, (2) as homework in recombina- 
tion forms, and (3) as related to students* own experiences. ' . 

Each dialog the students have learned. should be recited at least once a weeK 
thereafter. The teacher may choose two or three different dialogs for each 
day. These: recitations can be used to provide a respite from pattern practice 
arid serve as review of Teamed structures and vocabulary. " New material , .too, 
should always be related to previous dialog"' .situations. / 

Progressing from Memorization to Spea^kirig ' 

Dialog memorization and pattern drills demonstrate authentic language to the 
students and allow tbem to'practice uttering what someone else has decided 
that they; should^ say. Before they can reach the goal set for them,— to speak 
the language in a noncontrolled situation--they also need to practice select- 
;ing the patterns and vocabulary needed by them to say whatever they themselves, 
want to say. With such practice, these selections will gradually be made more 
and more spontaneously. The speakers* thoughts can then be on the message to 
be communicated rather than on the structures and vocabulary they're using to 
express the message. 

This practice can begin through the adaptation of the dialog or phrase struc- 
tures to differe^ contexts and situations. 

Adaptation of the Dialog: , , ^ 

Some adaptation of the dialog is usually possible before pattern practice begi 
-At this point, however, variations from the structures presented in the dialog 
should be severely limited to functional items of high frequency such as tej 
■ vs ■ BH, . \ 

Adaptations can be presented as simple question-answer drills. They should be 
related directly to a basic dialog and the other patterns, using slightly 
different elements, which can encourage the student to use previously Teamed 
vocabulary in the context of the, new dialog euul to adapt the new dialog to new 
situations. \ ^ . ^ 

Textbooks and^^manuals frequently give questions and answers for use at this 
stage. These are suggestions for adaptation only and are riot to be memorized 
by the students^. They have already memorized enpugh material in the di^^jog ; 
or basic sentences. s 

The questions and answers should encourage students to feel that they hay^ 
communicated their own ideas or information. Through the^technique of ^^^^^^^^^ 
reversed role, they can ask questions as well as respond to. the teacheiK,5so 
that the students be well versed in the role- of questioner. , ;v , 



As the skill of the students increases and the students are able to go beyond 
the bounds of rigidly- controlled structures, a few students may be assigned 
to improvise a conversational recombination based on previously mastered 
elements. Near the end of the first. year, capable individuals should b^ 

.encouraged to prepare short oral descriptions of friends, situations, and 
personal experiences.. The oral reports should be based, *cis always, on^ 
previously learned vocabulary and structures. Othiers in class can be/stim?f-^ 
plated to a$k simple questions based on these short presentations, thus 

' checking 'group comprehension and exercising question-making skills. , 

Control of Directed Dialog: ^ 

The directed dialog (oral) is .a very important evaluation technique since it 
taffords an insight into the students* aS^^ity to cDmprehend and manipulate 
.Structural changes. However, its premature or incorrect use can result in 
chaos and cbnfusion and a lessening of the students' confidence in their oWn 
ability to learn and progress. Before' this technique is used the teacher 
must be certain that the class has achieved control of the structuV^S'Jnvolved 
and that it understands the method of handling the drill. / ."^.^ ^ ■ v 

Since the class spends a great deal of time in activity involving repetition,^' 
some, students may tefid simply to repeat the instruction of the teacher during 
directed di'alog practice. The students must be made to understand that this . 
procedure is not always correct, that they must listen to verb endings 
indicating a change of person or. to pronouns indicating a change of object.. 
A good practice is to select the best students in the class for the performance 
of . any new directed dialog involving structural change of any type. If the 
item defies, even th.ese students, the teacher will do well to demonstrate it, 
taking both parts and pointing out the required changes of structure. Choral 
responses need caution becausa there is. the possibility that some studen-ts , 
will not uttier the correct response. 

Securing Indejpendent Responses: 

Teachers should avoid frequent repetition with the class in choral repetition 
or response situations since individuals may tend to use this as a crutch. 
In such situations, the teacher may experience' great difficulty when trying 
to elicit independent'oral responses/ After the initial intrdduction of the 
new material, accompanied by numerous solo repetitions by the teacher, the 
* teacher may when directing the first choral repetitions of this material, 
find -it Me^fu} to mouth the words and phrdses without giving voice to them. 

If a stydent seems especially hesitant or at a loss, teachers may help main- 
tain fluency by supplyirfg the word, the phrase, or simply the rhythmic 
pattern. If necessary they may ask a question or provide a visual' cue to 
elicit the desired response. 



Variety in Response Groups: - 

When introducing new^ialog or drilling previously learned dialog, only a 
limited portion of the time. allotment for this activity should be spent on . 
full choral class response -or repetition. Variation of this' practice to/ 
include Semtehoral response, response by rows, response by boys only^ by 
girls only, by individuals, and so forth, will help to keep the class alert 
and to pinpoint individi||l <;iiff icul ties. 

Additional variation in the presentation and response ^can be el ici ted by 
instructing the students to go faster then slower, by assigning different - 
parts to separate rows', by. alternating between the teacher and a student, 
one student and another, the teacher and the class, or a student and the 
class, then reversing the roles completely. ^ , 

■ ' ' ■ ^ . ' ■ 

No matter which techniques are employed, the drill session should. terminate 
with individua-T rather than groiip responses. Teachers must know when to stop 
(before boredom sets in). A change of pace and activity— even if things are 
going well—is. the key to a "fast'V moving class. 
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The Reading Skill 
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students whose initial contact and experienle with the foreign language have, 
been, exqJusively audio-lingual can be systerffetically guided by a knowledgeable 
teacher^o the point where they can read witfKjgi. maximum of direct symbol- 
referent association and .a minimum of decoding and translation. Techniques 
which initiate reading and aural-lingual work simultaneously take special 
care and caution that not too"^ much is presented initially. This prevents 
overwhelming the students.. ' . . 

■ .-■ Vv- ■ . / ■ - . ■ . : ■ ■- ■• ■ 

Phases in the Procedure * 

In order to arrive at the desired goals, the studenTs are guided through 
several phases of reading. During the first phase, the students learn to 
associate sound with written symbol. They read material that is exactly the 
same as that which they have memorized And mastered orally. There ^"s no 
problem with comprehension, because the students have learned themeaning^ 
of what* they are. reading during 'the audio-lingual phase or other preparation. 



Introducing Reading: \ - ' ^ * 

The first dialog or set of^basic sentences is introduced for reading in 
accordance with the procedure outlined in the teacher's edition. After suffi- ^ 
cient choral reading of the basic material has been accomplished, both by 
line and by groups '-of lines, the teacher has groups, then individuals, read 
a sentence of a' section of the material. He or she draws attention to the 
symbol representation of similar sound. groups without dwelling on this aspect. 
On the following days the teacher might put isolated sentences on the board 
and have students read them chdrally and individually. He or she might then / 
have the students read them in reverse, isolating each word or phrase in order, 
thus forging concentration on the individual items and preventing memory from 
being brought into play. The teacher may use fUsh cards to drill isolated 
words or phrases, varying the order iVjwhich these appear. He or she goes 
through 10 to 15 words^at a time, calling for individual reading. Flash 
cards frequently prove advantageous because they require instantaneous 
recognition and response on the part of the student. The teacher may choose 
to write on the board 10 to T5 unconnected words in no special order for 
choral and individual Yeading. To reinforce cbmpreherj^^^^ he' or she may 
create partial sentences, requiring the students to cplTipTete ,t^^ 
word or phrase from the .li^ on. the. board. The teacher:'(jfe^ further by 
asking the class to point out the sentence, word, or phrase^^^^ describes 
a particular action, fact, or object or the teacher may ask questions about 
a sentence to elicit specific words found, in the sentence^f^ 
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Reading Adaptations and Drills: . ^ 

•.■*■■ ' , ' ' ^ 

When the students are able to read the basic material 'well , they may also 
read dialog adaptatiops. and pattern drills. This total procedure helps the 
class make the transition to the next reading phase. The students should 
not encounter many difficulties in reading this material if it has been 
reintroduced frequently as oral practice. The students are also cautioned 
that their ears are more reliable than their eyes at this point . ' 

Teachers may initiate the presentation erf the basic dialog or basic sentences 
of the" new material while the class is still in the reading phase of the 
preceding unit. Or they may decide on a concurrent audio-lingual and visual 
presentation of new material.'- They may wish to introduce the initial elements 
of the new. unit audiorlihgually and then follow tljiis the next day with reading 
drill and writing practice based on these elements.- Memorization takes place 
with the aid of the printed word at the same time the class receives further 
training in soundrsymbol. association.' Each segment of the basic material- is 
presented and drilled in this way until all of it has been mastered. It is 
well to remember that overlearning is still important at this stage. Sound- 
symbol interference 'from. Engl ish has not yet been fully overcome. 

After the students haye been permitted free use of. reading in the review and 
practice of adapted ma^|erials, the occasional error in pronounciatfon can / 
frequently be correcte(i^by direct recourse to the dialog line where it origi-. 
nated. - - \ 

■ . * 

Sound-Symbol Reinforcement: . _ ' 

In order to reinforce correct sound-symbol association, reading drills ^ire 
practiced in class. Particular stress should be placed on symbols which 
represent different sounds in Russian and in Engj ish, e.g. , vowels "e'V 
and "y" . and consonants "c* " and "p" as well as all the new symbols 
in the Cyrillic system which do not exist in the Latin alphabet. ■ ' ' 

Looking up every word can be counterproductive. Students should strive . / 
for general comprehension whenever possible. . 

All of the above problems may be lesseried-in degree or eliminated through 
use of the drills described below. ; v 



The Russian sounds are frequently different f^^^ sounds: 

Teachers can write on^the board a Tist of words already mastered orally and, 
following the teaqher's lead, students pronounce them several times chorally, 
then individually. On the following day they see, some of the same words in 
slightly longer contexts and are called on chorally and individually to read 
the phrases. , ^ 

After completing this activity the teacher may write on th6 board several . 
additional words previously encountered containing the key symbol, leading 
the class nn choral arid individual repetition. . These words or expressions 
shoulgl contain no or few additional problem points. 

On the third day the class sees the. words .in short utterances and* those of 
the previous list in longer utterances and proceeds to read, chorally and 
individually, without a teacher model. Of gpurse, as in any, drill procedure, 
immediate correction of errors, followed by repetitions of , the corrected 
item, will follow. Corrections can be made subtly without interrupting^ the - 
pace or embarrassing the student. Repeating the word correctly, having 
another' student say it correctly or coming back after another example are 
just a few ways of making corrections smoothly., \ 

Tor example, after the sound of "k" has been thoroughly drilled, the teacher 
can introduce all English symbols which will produce the sound of . Russian 
The teacher places on the chalkboard and rq^ads aloud a sentence 1 ike the ' 
f4)llowing:. ' 

CKaicH xe MeHH, cts .cHBex skhk? i 

..■ v-'.. . : ■ " ' ■■■■ : ■ !■• ■ 

Combinations are ta valuable tool and can be introduced in a similar manner. 
When the class has demonstrated its abil ity to read correctly items containing 
a particular letter in combination with any vowel , the teacher should present 
for oral' reading longer utterances which include several of these combinations. 

The same drill can be extended to cover the contrastive combinations. 

The teacher reads" from the board a list of minimal pairs pointing out thfe 
"sound differences* represented by, for example, h andy . As. a follow-up 
after sufficient drill practice, a series of sentences is presented ariid 
groups and/or individuals are called to read them. . 

Theo:?initial -reading phase continues through the; first semester of Level I and . 
overlaps the second phase. It may be continued through the entire year if 
the teacher considers the practice employed to.be efficacious and valuable. 




■ Using Recombination Narratives: 

. In phase two, which may begin shortly after the introduction of reading, the 
, teacher may present to the class simple variations of the basic material in 

narrative form. These narratives are especially, i^yrepared for readip^ practice. 
They are not to be memorized. Known structures and lexical items are recom- 
bined into single sentences and/or short paragraphs for presentation in class. 
. These recommendations should not include any new structures. New lexical 
items should be severely limited and their meanings explained to the class* 
, ; beforehand, preferably in Rflssian or by dramatization or, picture. 'In. addition, 
a few simple questions may be designed in order to assure the teacher thcit 
there is full comprehension and that the student can make the necessary changes 
in verb forms, . or other changes as required in question-answer practice. By 
the end of Level I all the- lejcical items and structures will have been • 
rfecombined for use within many contexts. , ' 

'Recombination narratives may seem rattier difficult for some students. Pattern 
practice drills, when read aloud, sometimes help, el iminate problems. Drills • 
which help students to manipulate structures will al^io help them with the 
comprehension of recombined material These ntl'ght include expansi.on or 
contraction drills, completiomdrills, and trans^lation or variation drills. 

■ . • • •■■ ' ^ .. ^ - : > 

^ ^ A a ^ A * • . 

\K B B X 0 . . . A. 
^ /'^ ^ • * • 

^ S 

r paotcdaHCKQji QTSyKQ, ymeepotcdiHHaH 
ricmpoM ! s 1710 a, 

• • . ■ ■ 'I, • ^ . : • -.^^ ■ ■ ^ •■: 

The Civilian Alphabet, developed by Peter I in 1710 * 
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' * • The Writing Skill 



The. goal Is del iberately limited in scope in order to concentrate on the 
mastery of the relation of the sound to the visual symbol without recourse 
to the intermediary of English. ^ ' . 

•The objectives of writing in Level I, therefore, are mainly limited to the. 
transcription of what the students can say and read. About 15 percent of ^ 
the time all otjted to this level is used to cfevelop the writing skill. 

Perhaps -the most cormon practice employed by the teacher of Level I whose 
. classes have already mastered the new alphabet ar^d begun reading has been to , 
assign the simple copying of the dialogs, sentences, or conversations already 
mastered aurally. The students say fchem, manipulate .and adapf them, read 
them, and finally attempt to copy them^. Although this may seem- overly simple / 
to the teacher and some students, it is^^'a good basic tool (if not overdone) • 
' -and is something that even .'slow learners, can benefit from. 

- Using Pattern Drills: ' 

WhoAe the copying^of dialog lines or basic sentences is a valuable introduction 
to the writing' skijl , so is the copying and the written manipulati oh of 
previously learned pattern drills. Students should be able, to demonstrate 
their ability to manipulate in writing most, ^f not all, of the patterns 
previously learned audio-lingually. 

■• . • ■ ; ■ ■ ■ * £lf. 

Later drills may include the changes from de^T;^ rat ive, to interrogative, ^^^^ ; f 
affirmative to negative and others. • .7 - 

During the latter part of Level. I, the teacher -.may, wish to expand the writing 
program' to include responses to questions which have been patterned on 
materials already mastered orally. ^ ^ 

.Jf homework is being written on. the board pridr to its examination and correc- 
* tion .by the class, the teacher may well be utilizing the time reviewing old 
drills and learned dialogs and practicing pronunc4atipn..:..J^ s^horfld 
not attempt *'to introduce new material unless all the students present are at j 
their seats. - ' . • : ^ ^ '/ '''^''r'^ 

i-^ Providing Time for Follow-up: ^ ^ 

. ' ■ - ■■•.•7'- V- ■ \: • '-m 

When scheduling dictation or other types of writing practice,, teachers should^ 
allot suffic^ient. time for -correction of the exercise anrf explanation of general ., 
concepts" iTl^^ Although ftje writing exercise is ' 

done' at' the end '0^^ the .clais period, adequate, time needs to be provided for 
this-nn the teacher' s daily clas^ plan so that these activities are not simply 
tacke^ on to the tail end of the class period,^ v^ ; 7:; - ' 

• ■ ••■ . . " ' ^'-V ■■ ' ' ■ ' . ' 

" . ■ • - .• ' V, . ' . ' • 'V; • • ■ ' ' " ' ■ ■ • 
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• SKILL EMPHASIS 
RUSSIAN CO'NVERSATION. AND CULTURE LEVEL I AND Il 

mi . . . . 

RUSSIAN LANGUAGE AND CULTURE LEVEL I-VI* 



Culture 
and 
Conyersa- 
tion 
Courses 
Levels I-II 



Cultural 
Presenta- 
tion* in . 
English 
45% 



30% 



.15% 



5% 



Level I 



Li stoning 



Spealcihg 
30% 



.Readi ng>-'V ■ : 



Level II 



Listening 
50% 



Speaking 



Reading 
10% 



Writing 5% 



Level III 



Listening 

50%. 



Sp^a jibing 
30%"- 



Reading 



Writing 5% 

— \ : — _4— 



Level IV 



Listening 
40% 



Speaking 
30% 



Reading 
20% • 



Writing 



if- 



L^vel 



Listening 

and 
Speaking 
' 65% 



^Reading' 

and 
Research 

20% 



Writing 
15% 



Level VI 



Listening. 

and;'*^! 
Speaking: 

. 65% ■ 



Readigng 

and • 
Research 

20%' 



Writing 



'*Cultural presentations are . inte,rwoven within thef four skills. 
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"SCOPE, AMD. SEQUENCE. CHA^^TS OF THE SECONDARY RUSSIAN PROGRAM 
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Schools- hay:6vtwo.aTternat^^^ programs in offering 3 ariguage courses:' v: 

.V:; ; . • . .1 V.'/.JLaj^^ courses that 'eqUatly emphas:ize listeniTig s|)eakT- 

'■■■"-'h^:'::^ ; . ingv and writing skills as well as cul t^ire- on^ a brdad.basis. ^ 

" '* ' . 2. Conversation and culture courses .that emphasfzlfe iisteni'^g^ and speak--" 
ing skil 1^; whi.te concentrating on culture. » ^ - • 

Language ..and^';gulture Courses - ' • ^ ^ - , - v 



The secondary school Russian Language Program is usually a three- or four-year' 
p'rbgram, but s' 
mediate school \ 



p'rbgram, but s^ years are available with, the first level beginning in int€r- 



i scope and ' sequence cha^ to describe the. /deV^liD^^^ 

the four Basic skills. :('l^sl;eniTig^,' speaking, reaxlifig,,^ vyritingf|:;fr^ 



The 
of 

to complex order. For gtfr^atfer -clar efri^vKsted^n -their ^' 

Sequence of dfevelppfrient- and; tfiei'ltems under each skilV^afre listed in. their 

sequence of study^-"^ * , , : ' .-"-'V ; - . 



Flexibility ^i^s' Hecessary in (fategorizing the st^ps of- development into levels 
of study. ;Orte reason is that the individual'' steps may very ofterj overlap. ; For 
example,; Step^^^^ Listening Skills' Development^. Levelfl, could possibly be . 
- included, in- 'L^^^ II. as">el 1 .. *That.is to say/th.e inclus^n of a particular/., 
step in o'ne level does not necessarily imply that It tannot beh'ncluded in the 
following 'le 'Similarly, th^ .bcisfe. skills* tKemselyes;_may overlap. \.Speaicing 
vdoei riot develops only aftef I'istening" is completed. .The^ are developed 
. i5imultaneot(slyv^r:' . . ^ > 

Another reaiSon^^^^ the steps is that, in come . ^■ 

instance^;, indi\/idual;'ste!ps.';^^ interchanged. Step.l2 ip Speaking Skills 
. Development,, fo.ir;: example;* be reversed with Step 11 without much difficulty, 
whatever tfee case niay be> assume tha.tvg.etting from 'Step 1 ' ■ " 

to. Step 23 of Speaking Ski^^^^^^ indeeds 'hecessiate the accom- 

: plishment of alT .or md'st;^^^^^^^^ (Stfeps 2-22) at one time or • 

/another. . ; - ■ ; ' . >' . 

Pervading the development of each and all skills is th^-diA^elopm'ent expansion 
: of an active as well, as ^passive vocabulary without which a stiident would; be 
left with only patterns, tenses, >Qr modes which are very 1 imited resources and 
inadequate I'or^the real us€ of the language. " . 

■'. ■ \ 

These basic categories ^are mostly related to the second Russian Language Program 
laoal.ahd tlje Program Objectives related tO: language skills. Thes6 in turn are 
supportive^^bf -the Foundation Program Ob 1. The Performance Expecations . 

are;;examples of. furthe Objectives. THfi. teacher cail • 

. 'develop Iristructional "Objectives from the sample Performance^ Expectations. 
Page 8 of 'lihis Guide shows" these .relationshiiDS graphically. ; ' - •. 
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The fbJlovliing charts should help the teacher in developih^^i^^^^^^ . 
objectives', best fitted to his or her own program. ' . _ - ■■ ' j?' 

Conversation and .Culture Courses :\ ■ / . . 

Students who are ambivalent. about- taMng a lahguage might be' mor« comfortable , 
with the second ^alternative, particularly at. the intermediate level., beqause • = ; 
articulationvWith the high school is not a critical factor. Intermediate.; - 
schools shpuld. also give serious consideration to offering the conversational 
arid culture series because they are more easily adaptable to the intermediate 
age .group-. :' , ■ ■ ^ . ,• 

These scope and sequence charts also^ttempt to describe the developmen.t;.pf;- .^^^^^^^ 
the four basic skills (listening, speaking, reading, and writing) ;,yn^v-v,^ .>*;vi . 
simple to complex order. : For greater clarification, skills are listMiqn ---.^ .^^^^ 
their sequence of development and the items under each skill are liste'|:.in 
their , sequenc-e of study. a " ■ • , . 




E 



;:J' . . SCOPE. AND SEQUENCE CHARTS for;. L^^^^^ 

LISTENING SKILLS tiEVElOPMENt^ V/ : i ■ , '-i^W/^^^^^ -P'-' ' ' 
1. Discrimination pf simple ^^v^^^ v;:^^ '^^^ . .. . — . • - 

2. . Comprehension of simple n^^^ . 
I 3. Recdgriiticih 8m.d;cW^ patterns . : " " * ^ 

.'v. - ' 4.-- Recognitiort^and compreh^^^ v ■ ' 

■ , 5. /Recognition and comprehensi /: . 

L y rf 6. Comprehension of . simple dialogs . . . ^ . ' 

. . -I ^- :'' 7. Comprehension of simple passages .' • ' 

. _8.'5^ Comprehension of simple songs, poems » ' / . ,^ 

: . ' 9. OiscriiiH^nation of vowel clusters and' linkage 

' ;. : L 10. /Recognition and comprehension of past and present tense, :progressives, 

r perfects ' ' , " . , ' ^ v 

■ ' ■ ■ ■ /■ ■ ■ ■ \ ^ ■ \ . ■ ^ 

' V. li. . Recognition and comprehension of imperatives 

: . 12.- Recognition and comprehension of subjunctive * 

i. . . ■ ; 13. Recognition, and comprehension of word patterns 

14. Comprehension of more diff^icu.lt dialogs, narratives, 
; ■ ' ^' : ; songs ,:^,poems, commercials 

. ?; ■ - 15. Reinforcement of vowel clusters/linkage ; • 

.. " " . , _.■[''.'. i . E ■. discrfmination * ' . 

./ ^ 16. Reinforcement of intonation patterns 

■. ■:•:.>'. ■ ■ , ■ ■ • ' • ■ " r ■ ■ - ' . • ■ 

. ■ . ' • L • Reinforcement of verb, tense ' 



discrimination . 

, r- 43; 
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18, Rein%cement of Verb mode discrioiination . 

.19.' RecQgnitionVcomprehension,.and discrimination 

.20. Reinforcement of discrimination of word order patterns" . . 
: 21 , .Recognition of variations in speech patterns . 

I:* 22. Recognition, comprehension and reinforcement of all the above. - 
V ^ -23. Comprehension of Standard Russian spoken at normal speed 



L ■ 24. Ability < to recognize a delineation of Russian dialects 
V 



^ 25. Comprehension ot lengthier and more quickly. spoken utterances 



E' 

1 : 

V 



— : - . . ■ 

L . 26. MaintainirTg and perfecting understanding at a near, native TeveT 

■ E:. ■ . '. ' .. . .' ,;■ 



V 



E 
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SPEAKINS SKILLS DEVELOPMENT 



s 



E 



L Production of sjinple vowels, consonants .. * • ' 

.2. Repetition arid usage of simple meaningful utterances 
L 3. Repetition and usage of simple patterns . 
. 4.. Repetition and usage of present tense ' 

~ T: : 5. Repetition and. usage of statements and interrogatives . . 
L ' ' .6.; Production of affirmative^ and negative statements r 
I . . .^7. Repetition of simple dialogs ■ " 

. 8 . Siftging/recitation of simple songs/poems ' ■ , 

' \' 9.' Production of vowel clusters, linkage 

L lOi Repetition ,and usage of past and present tense, progressives, perfects 
11. Repetition and usage of imperatives > 'v.. 



§1 




V. 



. E. 



II 



12. Repetition and usage of ;s'ubjunctive ' ; 

13. Repetition and usage of .word patterns ' 

14. Recitation/singing of .more difficult dialogs, 
narratives, poems/songs 



15. Proper pronunciation, of v.owel clusters, linkage 
L 16. Usage of proper intonation patterns 

,17. Usage of appropriate verb tenses . 
18. Usage of appropriate verb modes ' 



•V 



L 



III 



Ivan .11 



19. 'Usage of active and passive 
' voice 
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Usage of .appropriate word order pattern 
21. Enactment of dramatic roles and presentation of bral , reports 
^ / 22.' %age of all of thiiabove . 

-■■v . . . ' • ■ V . / . ■ ' ■■: 

g.. ' _ 23.' Speaking standard Russian at normal speed .' , . 

- ■■ ■' L • ■ ; . ' ■ ■ :. ^ . ■ 



L 24. Increasing length and speed of utterances 

L , / 



25... ;ppntinuing to perfect speaking at near-native proficiency levels 



r 



.0, 




Fedor, Sorrot Ivan the Terrible . 
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EADING SKILLS DEVELOPMENT . . 

. Association of voWel /consonant sounds with written symbols 
:Zr Recognition.. of punctuation and accent marks ' 
^ .3. . Association of spoken v)ord with written, word 

/.V ■■■■ ■ • ■ . ' . . . -h': ■. 

; ^ 4. Recognition and comprehension of simple patterns ^* 
. L ^. ' 5, Recognition and comprehension of present 'tense 



■f 



6. Comprehension of written material, such as^;Simple dialogs, songs, and passages - 
■ 7. Reading with proper pronunciation' and. intonation, simple, dialogs, songs, and passages 

8. Recognition of vowel clusters and linkage v. 
^ 9. Association and observance of accent marks with stress 



E 

V 
E 



w * 10. Recognition and cpmprehension of past and present tense, progressives, ; 

perfects ' ' . ; ^ v; 



II 



11. Recognition and comprehension of. imperatives ■ - \. . 

12. Recognition and comprehension of subjunctive ; 

13. . Recognition and comprehension of word. patterns 

14 . Comprehension of more complex dialogs, songsV passages 

L 15. Reading more complex dialogs, songs, passages,. . 
^ * etc., with proper pronunciation and intonation 

V .16. Application of proper stress patterns arid 
: £ accentuation 

1 17. Application of vowel clusters/linkage 

18. Compreiens^^^ 
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DiTipreheTns i on „ of verb modes 



0. Recognition and comprehension of ^active and passive voice ^ 

Comprehension of WO pattertis/ - ^: - v • * 

••y !'- • 22. .. ^ Reading with proper pronurnnalfAC^^ : ' - 

L 23^ Observance and^^x^rehensiba of all of the above >. ,1 • 
^ ^ 24. Comprehension of material written in standirid RQssian 



si 



^^'^ >. V't ' and perfectt^gVreeidihg.speed^^^^^ 



E 

V 

E 



L 26.. Continuing ta inprease reading speed and proficiency. 



. • ■ .-, ■• ' ■ ' VI , 
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TING SKILLS: BEi/ELOPMENT ■ \ ' 

AssdciatfbriW' w^^^ with written symbols ^ 

2/ -Recp^nitio^^^ !capitaTization,anil'-diacritical markings; " 

^;':.:^i>^ T^^ written word (through dictations, ^gtcVf 



Jf;. Usage of simple patterns to form meaningful iente"nces^ ^ 



i: ■ .; .:;^5,.;..;R6cogriitioh and^ ■■' \ ^ 

^'ij- '-'-j. 6* Awareness 'K)f agreement nouns, and; adje^ ^ ' 

■ y j. Transformation of .affimative to negative statements? statement to interrogative 

. '^ '-s,, ' [\ ■ 8A!;:'Written exercises on ^the above . \ ; ^; . > f . 

y . ■ •• • '-' -'g . Writing of.simple-dialogs/paragraphs . 

jp.* Recognition/and 'translati^ 

■ ..' ' ■ ■■' ' ■^ ■ -^'^ 'y'^^''-/- ■'. ■ ■ 




> :1.2..1 . Recqgniti^ of past and present tense, • 

■ ■ progress:^ perfects A-: ; . , ■; \ • . , 

L 13/ Comprehension of .sequence of tenses . . - - 

1.4, Recognition and comprehension ibf impe^^ 

and comprehension of subjunctive 



E 



L 



11 



:.16.:, : |ec6gniti^ and comprehension o.f-word . . 
■ '■'patterns'': .; ■'■ '■']'■ :* 

■\ 17;;y%ansfojinatiq^ 

: • y 18.. More difficult :ilictations ^of word^S', 
y^vV , sentences,^ short paragraphs^ " 



Kamehameha;Hawaih- fBlB (Tikhaiiov), 

i2 ^ 
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Iqre difficult.written exiercTses . / ■ ^ * / 

!d. Writing oif; short par^^^ f^':. ; V * / , ^ v.- : .^'^ 

■ 21. ' Reinforcement of sound-letter correspondence ' ^:*.r:;' " v 



22. Reinforcement of vepbiense discrilni nation ^ : i i--' -./^^^ / . ^. . -^^^ 



23. Reinforclnent of verb mode' discrim1n§t|on ; ^ V V ; '-.^^^ '^f 



; V . ^ • -24, Transformation of active to passive votge > /\ > ^ \ ^ 

V' V 25. Reinforcement of wd^ order patterns t/^/^?; . ; „ 

f- b - . 26. Reinforcement W writing i^^^^ v V* : ■ 

' ':![. Ill ' 27.;'*re difficuTt:dictations of rsenfehce^ 



28. /Writing of shprt: compositions gn.^ specified topics 'v/ " 

■■■■■■ .-j;:^- '^-'v/^ 

' 29. Paraphrasing. ot dialogs,^ short;.i^ . ' " ..\ .^ 

\i 30. - Writing o| motrfe eomplex: .cp_^^^^ (Jialogs 

" / ;,E V '3r^ ;0sage.of^a1f of^h^ r \ 

^ ^ IV / ■ 32 . ■ Writing '6f material' in standard" Russiali,., 



>33. Maintaining and perfecting writing^skills 



, 

at near native proficieky levels 

• V „ ■ ■ ■ <3- ..' ••■ • 



r „, 'L , 34., Continuing, to peffect wnting,sk1lls - V. 
^ ■ ' ;> #r E ' - ■ at near nati-ve^:[3roficiency levels 
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. SCOPt AND SEQUENCE CHARTS FOR CONVERSATION AND CULTURE CLASSES 
ISTENING SKILLS DEVELOPMENT 

. Di scrim* nation of simple vowels/consonants • . 

. 2. Comprehension of simple meaningful utterances 
I ' 3. Recognition and cemprehension af simple patterns . 

4, Recognition. and comprehension of present tense ^ • / 

.5. Recognition and comprehension of statements and interrogatives . 
r . 6. Comprehension of simple dialogs :i . v ' 
I 7.. Comprehension of simp-le. songs, poems ■ 

8. Comprehension of simple, passages 
' 19. Discrimination, of vowel clusters, linkage 



E 



E 



E 



V 



10m Recognition, and comprehension of past and present tense 

Iho Development of rudim^tary ability ^to understand phrases of^n 
everyday variety (such as asking directions, making purcheses, 

ordering, meals) , 



ultural aspects related to Russian language study are to be treated in a separate publication. 



i4 
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EAKING SKILLS DEVELOPMENT - - 

— [ — ; ■ -"^ 

Production of simple Vowels, consonants ''''^\-'-]y:f 
2. Repetition and usage of sioiple meaningful utterances 
3. Repetition and usage of simple patterns . 
4. Repetition and lusage of present tense 
5/ Repetition a^ick -usage of statemert 
' 6.^ Jfroductiw of /affini)^ ' S^i 

7. Repetition »bf simple dialogue ' / > 

- ' ■ . • •, " " ' . ■ . ■ , 

8 . Sihging/r.ecitation of simple songs/poems ^ . ;j 
J. 9^.; Production of vowel clusters, linkage, 

^ : 10. Repetition and usage of past and present tense 



V 



.11, Developmient of rudimentary ability tt) utter phrases of an everyday 
variety in the language, such as asking directions,. making 
purchases, ordering meals 



ADING SKILLS DEVELOPMENT 



,/!■ 1 ■ 



Association of vowel /consonanV|^£ID|sy^^^^ 

2. Recognition of punctuationv;j;; ':if;;;v^^^^ 

Z. Association of spoken ;v^4;;i>f^t|t;^w 

■4.; Recognition and cj3inpr|ftCT^^^^^^ patterns ■ 

5. Recognition aMStpjr^lfeii^^ present tense 

. 6. Coinpreh^MtQi|iSfvlc^ 

7. [ieadjiii|';fcfi|^^^ and intoha^inon, simple dialogues and passages 
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ITING. SKILLS DIVELOPMEN? . .' . : 

Association of vowel/consonant sounds with written symbols 
2. ; Recognition of punctuation, capitalization, and diacritical markings 
3.. Translation of spoken words into written word^ ; 

;. 4 ; Usage of^^fsiTiipTe patterns to form simple sentences:''";:^^ • ^ 

L ' '5. Recognition and comRrehension of present tense'^ 

• .-. - - V-.,- - ■ ■ ■• , • 'f ■ - 

. -6. Awareness of .agreement oftnounis* and adjectives, subjects and. verbs 

• y . 7. Writing-. of simple dialogues/paragraphs 



M 



8. Transformation of ^affirmative to negative, and written exercises on, these, 
;:v^Sk .^/RecognitioDw^ comprehension. of ^ist and present tense 
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' '• * ••• .<»*,** 

• »,,'.■. a, ■ . ■ — , ■• 

• CURRICULUM OUTLINE FOR RUSSIAN - V 



Thisj'S'ci ^iurriculum outline for Russian Language and Culture Levels I, II „ III, 
iyiiV,and VI, airt^^^^^^^ and Culture Levels I and 11.. It 

covers phono! bgy, morphology, sy^^^ vocabulary, and culture.. ^ 

This curricul urn outline, while acknowledging individual text and teaching- . 
variation, offers a toncise overall view gf 'the program so^.that it is 
easier to relate, conceptually, to the Foundation Program Objectives, - 
the Russian Language Program* Objectives, and Performance Expectations. 



. IK 




\r\ a SoWef Market 




liNGUAGE AN&^CULtURE LEVEL I - 



PhbriioTpgy . 



; T. 1 i sterling and speaking 

^■;;:;/^skflls;'- . 
-V a) vowel s^ * V ^ 

o:.:^hard - 

b j conspriants . \[?. . 

, :\ reprbdac tion of Rus s i an 
; v^'V spuncis r;epres:fented by • 

! . . {:):^he ;^ the' . ' 

; d yf] liijiikiW | v; 

ve;)^ an;{ intpnati ort / 
yoicetfi and ^ybicel ess ; 
/ 9 ) :rltythm ^ rfiel pdy of ; 
v^* ;()hirases^, a:nd ^ 
vh) idpnsdn^iit clusters^ 
i ) .^dbubfle vpons:pn^ 
); . Russlian 3tr^S ■ and the 
- . f unici^itm of e ".'y. 
k s<)uri(dh^;; faimi^^ to . 
^ ; ^ , Eng1l5h;^(r^r^S€^ 

V ^} )■ recagrii^i dri 

\ -si tioris;:^s^ 

. •■■enti ties;;"''{--^;4-^ ■:^ ^ r -.f^'.^' 
; m) i^tressed'-and' unstressed 

' vdwelv; asVr^^^ 

'■byvvg^'i^,^,^^;^ 
o n) Abflity tp produce 

o) palatalized and non- 
palatalized cpnsonants 

p);. distinction betweea 
vowels which indicate 
palatalization and norj- 
palatalization of the . 
preceding consonant v 



'2 . .l etters lo , h", 3 , bi , are 



. Phonolbgy (coiit ' d . ). 



not written after 

: u^iij 'iexcept . jbi 

. aft er u v «^ - 
^3. . unstres o dnd .e , 
;^ after K >u > 

'UL-' ■-"■^ V. z^- V 



4. -The function' of 



Morphology 



1 • nouns • ■ ' 

a^) ma.scul i ne rendi ng i n^ . 

consonant, bjftiHft ;/ . '\ 

b) femi nine -ending ina_l» 

H 9 h, hh: ■■, ■•■^i ''^v"- 

c) neuter-ending in Or^? :^^:>.V^ ; 

2.. . prpnouns - ; 

a) personal • S 

b) possessive 

c) /demonstrative , 
dl/ relative ■ ' . ' ' . 
e) interrogativ^r> - 

3.. adjectives , hard and soft 

4. adverbs and adverbial 
. expressidns ^ . . ■ 

5. '. numerals ' ■ \ 

: cardinals 1-1000 
ordinals 1-1000 > ' . 

6. conjunctions- hL^ a.j HQ,., 
and. HJH 

7. ;;: ;decl€nsipn 0^^^ 

13-.: ■ gerii ti^^^^^ and . age , 

r ' expires s^yi^: : . ; V >■ -X 

9. ^^aence pf the fy^serit terisie- j 

1 0. absenee of :*dfaf ini te anclj ,V 

; -li Ji : the c 1^ srC),6rij^ .,'.r j >^ 
J 2. pas t^, pres^^^iid 'if tj^j^5^ ^ 
^-^^np^nfectiv^ ^ V V^f^^^ 

13i.":!;iiinperfecjiiye and perf6'c^ive . 
.< fbrtiis^^'^^^ '''' ''' 
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Morphdi ogy (cbnt-'^d.) 




' - 14. 



15, 



16. 

: 19: 
20, 



imperfectlve and . r • 
perfective verbs of . 
motion ; ' 

first and "^second . 
conjugations and 
irregul ar verb? ( eqxb 
SbTTb , Myg> , xorerib ) / 

reflexive verbs arid 
refle)^! ye prorroun ,ce6a' 



recftgnitibn^ of pou^^ ' 
of fbreign^drigi^ 



2T . 
22. 



. ■ ■« ; ■ 
24. 



i ndec 1 i nabl e words ' 
such as Merpo "^and : 

agreement of. 'nomiiiati ve 
casfi, subject and 

"1 

agreement qf-inouh and ; 
adjecti,ve in gender, 
number, ajid ca'se \ . : 

' use ofHe :^ Her and . the 
double negative ^ 

prepbsi ti ons an^ the 
cases requirejd^^ --^ \ ■; 

impersonal pxpresi ion; 
wi,th the dati ve^ case 

BBjjp -and HykHQ >with'' ^ 
the dative and i nf i n i - 



25^ vadyerbs " of quani ty 



1 . normal vior(^ order: 

2. posi tiori^ 6f ._He and 

., ■ Her •'• ^ 

3/ position of adverb 
(usually. before- the 
verb) ^ 

4; position of . jh with 
• the verb, noun; and . 
' / pronoun : ' 

- --V- : : 
§ • . . nQi'mal and i ny erted ' 

o'word order expres's * - 
the. same, cpnti^nf , ^may 
shift 'the emphasis 
/ ■ . 
6; possession expre§sio'i 

- 'using - ^ ' .^^ " 

^ y M^HH eCTb 
y Te6H eCTb 



Herb. ecTb * * " 

^ . . I , , ; 

7. * non-capital ization of 

nationality of noun. ' 
V and adjective/ 



. . ' c^' ■; ■ • ■ 
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.0'../' 



Vocabflary: 



Iv, . LISTENING SKILLS. 



^1000 



r w^rds arid express iolris : 
2- : SPEAaNiS SKILLS ■ . 

words and express iiiis 
3. (READING SKILLS 

1200 ^: 

word^ and expressi ons 



4 -v- 



4- . .WRITING SJCIiLS 

" words and expressions 

Content words • ^' 

1; /greetings ■ 

. . 2. leave-takingt- 

3, numbers; • ■ . 

•-. •"4, ■colors 

:5, clothing / 

. . 6: clock and calendar 

■V 7. - school: ; ; 

S^ hoiise and family 

body., -. 
10. vprofessions 
!}• coiwnpiY; foods 

12. weather ^ 

13. classroom coriversation 

Points of granmar ■ 

•: 1. . personal pronouns (singular " 
V 2ind plural)^ , V ^ ; 

: : 2. all cases in tfie singiiTar 
; 3. verbs (first and seconcf 
. V ' conjugations 5 incTudl^gV 
. : . , actual ^ahd habitual ■yeif'bs 
;. ^ mQtfbri--imperf ecti ve ,7' p^t , - , 
; " present v^and future) v^;,,^. "^^^^^ 

^^^^ -!N^ In, spbki&n and y^^^^ 
wor^s maice up ai' lan rin that 

"language ;6ne must grasp thei r meaning?, 
isdlatied .or in context^' 
consci ous reference to tngl isJi . <. 



Culture.. 



Introduction to ^Russian culture: .^^ 

• ■ ^ ■ y'/- ■ '"'o'. '-'^'^ -'"^ 

>:\a^.jfc;lfi,stQry .. '"V^ -^v 

•■. I>;''^' names '-iv.,'^ ■■■ '''^.^^ 'y ■' 

c . forms;^*of ^Iradre^^ , ^ ^ •. 

d. cqQrtlsy pat-^rns ' ' 

ew ; -school - day ' ^ ■ /V '- ; 
f . V schopl i|ar j^: a. 4> ^ 
g; a.ctivilni5 .^f . Soviet youth ^ 
h. 24 hour clock . ^ > * ' 

: i. typicaJ''fo8ds and |able^ manners 
j.. housing j i r;^ 
; kj^ hbl idays V especial ly Easter^and 
""' New Year « . 

prpverbs^ and: rhj^es 



iin^s and mus 1 c 
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,6'S 



Ajl0ABHT 



laaBiHHe 



rieH^Han 
ISyKaa 

^i' 



IlHCbMeHHail 



^ tiasaaHHe 

tfVKBbl 



A A 

■ ■ ■'^^ . , 
E e 



■Ofe. 




1^ 




1 







;Jr;ji'-^;.:: 




'M M 








0*0 









B3 

• ra * 
' e" (h3) 

JK3 



(h Kpa^oeJ 
Ka 



3M 



p p 

C c * 

T T 

y y 

■ ■, ■ ■ ■ ■ ■ 

X 

U u 



lll^iij 



K) 10 



4" 



T3 
9C{) . 

xa 

■■■ ■ 13 ■■■■■ ■. 

^ Ilia 
TBepAbifi 

3HaK 
; 3HaK, ^ 

k) (kv) ^ 
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'I^ANGUAGE AND CULTURE lEVEL' II 



Phonology 



Morphology 



Syntax 



1. 

7'- 

3.- 
5. 



7. 
8. 



10. 

11. 



•rhythm and melody of 
senterice 

jntonation and phrase- 
Qlpsiy / \ 
production of all ^ 
sounds in Russian words 
and words ad6pted,into 
Russian 

accent; in alfl^ typesVpf 
words ' ' 
associati^Dn^pf all 
Russian sounds with 
the^ correct graphic 
symbols \ 
developing ae fluent 
pr*onunciation technique 
treatment of foreign Words 
assimilation of the . 
prepositions _b>£> k_> 
with pronoun and 
adiective 

association of Russian 
graphic symbols with"' 
sounds . * - 

developing a* Special 
writing ^techinique 
Ru s s i a n s p e 1 1 i n§ if mu c h 
more iregut^r tffaa ; ^ 
English \ 7 



djembnstrativev>and 
pSssessi ye pronouns 
^ in all cases of , the 
plural . 

2. formation of adverbs 
i> from adj&ttives 

3. verbs: of motion with 
prefixes and pr^^posi- 
tion - ' V 

4. 'l)er;fective and 

ijTiper.fective ,verbs<. 

5. donjugation of " . 
irregular verbs and 
'CH verbs 

6. shert form adjective 

7. imperatives - 

8. : more ttjne expressions 

9. jpjKeH w ith nom. ' 
subject and vinfinitive. 

id. simple aPn'8 compourtd 

comparativis adverb 5 
>1 . declensionVof nouns 
and adjectives in the 
plural 

Ig. future -of perfective. 
verbjs . y ^ 

13. adjectives used -as/ 
nouns. 

14. age expressions with^ 
' . the dative 

15. verb agreement with 
> subject in past, ' 

A' pre sent a ^nd fQture 
16; prepositions with* . 

different cases ^■ 
17. capitalization of. ^ 
police "You" in : • 
' correspondence 



sentence structure in 
Russian is riot rigid; 
vej:b may precede or fol 1 0^ 
the subject 

adverbial and preposition 
al phrases ^ 
infinitive after: 



xorerb 

4. parti c1 es^^^ ^ dvnb 
and TO and negation 



Vocabulary 



Culture 



1. LISTENING •SKILLS- 
80Q-1000 : - 
wolf'ds or expressions 

2. . SPiAKING SKILLS - 
- 700 
wor^s or express i ops 

■3.. READING SKILLS 
■ 1000-12000 
■ words or expressions 

4. WRITING SKILLS . 
. • 700 

words!. or expressions 

Content words: 



1. 


. daily routine ' ■ ■ 


2. 


telephoning 


3. 


shopping . 


4. 


post office 


,5. 


restaurant 


6. 


Goinnjunity - 


7'. 


transportation. . 


8. 


landscape . 


9. 


travel 


10. 


animal S: ■ 


11. 


holidays 


12. 


biographies 


13. 


cities 


14. 


history and geography 



Points of grammar: - 

1.. ; use of the imperfective and 
perfective verbs of motion » 
2. adjectives, nouns, antf 

pronouns in all casas of the 

singular and pi iiral , 
cardinal, ajjd ordinal .humb^s 




Second level 'cultural items : 

a. forms of letters 

b. types of .urban life 

c. types of rur^al life 

id, Ru^sj.a: ; • - 

landscapes 
• main riyers and cities 

.entertainments 
' fol klore " ^ 
proverbs 
current events 



LANGUAGE AND CULTURE LIVEL III 



LE^L 



Phonology 



Note: A briqf conment 6 

difference between^ . 
4 standard Russian arid 
existi rig dialects. Nol 
« \ all'' Russian-speaking 
pfeople prondunce 
sounds alike;Moscdw 
Russian is understood 
\ \by all Russian-^ 
speaking people. 
1. increasing length and 
^ ipee^l of utterance 

improving pronunciation 
with increase in, 
fluency of utterances; 
greater awareness of 
minute pronunciation 
differences 
ifliprpving reading 
skill with increase in 
fluency and expression 
improvi ng composi ti on 
with attention to ^' 
individual needs 



2. 



4. 



4-^ 



Morphology 



1 



a.11 declensions , 
(sing, and pi . ) of * 
regular and irregular 
nouns, pronouns ..and* 

.adjectives 
simple^ and' compound 
superlatives 
conditional and • 
subjunctive 
formation of 
actual and habitual , 
verbs of motion with 

' prefixes and 
prepositions^ ■ : ' 
perfective and im- 
perfecti ve verbs with 
prepositions 

. declension of all 
Russian names, surnames 
and patronymics 

. diminutives and imper 
spnal verbs: 

a. short form adj. 

b. ^ use of caM , 

caMfcja 



revi ew 
oe6H 



of CBOfl 



d. 



fjeeognition of 
adverbial participle 
and adjectival 
participles ^ . 
e. rjeview^aglneeftient 
between noun ArUi \ 
,,verb^in all three' 
tenses- ^ ' 
translation" of 
participles 



Syntax 



double negative 
posi ti on "of adverb . 
in relation, to adjectives, 
verbs, and other adverbs 
position of adjectives 
(predicate and attributive) 
* with reference to short - 
form 

.review subordinate 
conjunctions: h to , . 

"Review coordinating 
conjunctions'" 

«. participles and 
exteiided use of adjecti- 
val .constructions: ' 
npcyHT^H 

HcUHCaH^ 
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VocSbuTary 



Increase in vocabulary. work 
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v.: 



fwm- 



Cultures. 



Thi rd. :1 eyel. .cul tur*al - tifems : 



.RUssia-V:':'v^'" '^'-.^-^^^^^^^ /' 

; ; recre:ation; ' , - 

■ history highr^^i^hts .V. -^V. 



■•-■*V/•.^:■h>;■;i^v•■••■.■ 

- • ' 



MucW^of . the'GuTturaV s;t^ iri, 
Russian^ i ncliijdi^ ^ ■ ? \ • 

: 1 i stening\ to Vecdrds'^i . vi e^^^ f i Ihis;, 



reading ;of igracley^ peY'ix>fl:iGal:S:» 
poetiiy , and',] i^i^ry. ; [ ', 



wH tirid: of - 0 ettfetrt'artdfi^c^ . 



ill 
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lANGUAGEi and: CULTURE LEVEL IV 



Phonol ogy ; • 



: Vcoritfhue wft^ delinea- • 

i^nc speec 

V* i. ^/ ■ V' '^Ks^^^ ;uiyterc(nces. ' ' v ■;; " 
: ■ j'; .^3;^ arnprp^ id t i ori 

& reaclf Xskil T 

- : -^^^^^ c<)rrCp^:i ti on A- 

■ 9 1 tenti on^ to . 

V -^^^'^^^ :1 n d i V i <1 ua I.';- jii^ 



v-;M. -C:"^ - , .: vV^ m. ^ 



. ^I-. > .... .. , .*^yy .-. ... . <!. 



■ :a v. 



:; Morpfe^ 



X. : ;reyi;eW; ;6f mpr pholog i c- 

2 : Wbrd empha'si s ./^^ ; 
3i; Vv P^^^s erit: pas si ve : 
■ •■■:-^'^j)ar1:i;ctp:i^^^ • 
4^., .^-|>as£.:^pas^ 
■r- ^pa^rtlei;jpTes-;^^^^ ^ 

5. extension;;;of Vt^ 
forms >^of■|Te^ 

6. present ^anjd:pa^^ . 
• '■■V .. gerunds;'' 'Q::''/^^^^ 

coll ecti ye^::iiumera^^ 



■7. 

:S, iis6 of dif f er^^ 



, tasesi 



.'Sr. 




l^v iml^^atlpn of^ 
2;i ^ "^^ia^^ of / i si of':' 




11^ 
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Vocabulary 



Culture 



Greater breadth and variety of 
vocabulary to be acquired in 
this level 



Appreciation arid ufiderstandingvdf : 

literature v : 

painting 
dramatic arts, 
music 
: sciences 
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LANGUAGE AND CULTURE. LEVELS V AND VL 



Phonology 



Morphology 



Syntax 



■^T. increase lengtfi and 
' speed of utterances 

2, continue to improve 
p/bnunciatioh with 
increase in fluency 

3. reinforce reading 
skills with increase 
in fluency and 
expression 



no formal g^^ammatical 
presentation except 
fftr occasional 
correction of errors 



i: 



c-ontiriue to improve , 
composition with 
attention to individual 
needs- ' 



■ i- 



W ^0 



■ i 
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■■V-'; -\ 




• .Vocabulary 


Culture ^ 


Vocabulary deternnned by \ 
: specifric ihterest^^ 




. : Extensive 
nature 


reading of a dulturaV.,, 




• • 




• ■. -"a ■ .. . ^ ■ . • • 






•' ■ • •• .^^ii 
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CONVERSATION ANd CULTURE LEVEL I 



Phonoibgy 




1 isteni ng and sp^^^ 



r 

skills 
: a) vowels 
• ' U hard • • * ■ [ 
.2. soft . 

b) consonants 
11 hard 

• 2. - soft . ^ ' 

c) Reproduction of Russian 
V ;Sounds represented by the 
: "pbsitions of the spieech 
,;;;';.organs- /*• 

d) ; Russi an sounds represent- 
^, ed by the CyriTlic 
C'-' .alp ; . ^ 

e y ^ Ru S5 i a n ;:i n t on a ti 0 n V - 
^f ) "yoiced and voiceless 

consonants' 
:§) rhythm and melody of 

phrases. and sentences 



1 : listening and speaking 
.si^illS.-^-..;^^.. 

a) nouns: number and " 
; , gender ^ . 

b) adjectives: three 
classes, gender, 
number 

x:) o pronouns : personal 

and object, .r . 
d)' verbs: presmt tense' * 

2 . reading and ' wri t i ng\ ^ 
s k i 1 U . Recog ni t i.on- 
of agreement between 
nouns and adjectives 



Syntax 



4?^ listening ind speaking 
skills"-.. ■ 
a) position of words in 
'statements and , > 
questions 

use of the particle*-^ ; 
JH in question. - ^ 



b) 



2:: 



possessi ons expression^ 
using ; 

' y MeHfl ecTb ; 

y Te6fl iecTb V 

y Hero ecTB • : 

■ reading" and writing : 
skil 1 s-Gon teriti as above 




ydcabjjiary 



1. 'ilSTENING SKILLS 

••■ 300, 

words or expressibns 

2. SPEAKING SKILLS 

, words or expressions 

3. .READING SKILLS 
.words or expressions 

4. WRITING SKILLS ' 
words or express i 0ns 



Content words: ^ 

. 1. greetings \; v \ 

. Z. days of the week, 

3. months - ^ 

4. seasons/ V 

: .5.-^" age-.:j.. \': ; ■ : .-, 

6. :nuniera^s.: . : . . 

7. : time of day • " ; ^ : 'r . 

8. identifying each other -^■^ 
. by apprd^ 

and identifying clasarobm 
objects ■ 



ll 



Culture 



IntrodiictTon to Russian culture: ; 2 

.•■ ■ \ . - ^ ■ ■■ ■ ,.- ' ■ * 

a. historical fig;ures : > ' 

b. forTTis 'qf address and cour^ ' ' 
patterns;"; ' :ip^-' 

c. telling time (in dfficial 
time)' : . • : " 

d. ' .hpliyays, es^3eciany New Years, 

aW Easter - , : 

e. 1 typical ftfods ,;^ table mariners ; ' 

f. typical ar^chitecture ' ^ 

g. school day 

h. school year 

i. - songs, music, rhymes , games 

j . animals . - .. : . 

k. activities of Soviet youth 
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CONV ERSATi 0N-A#Vc]J;i5ryRE^ 



Phonology 



" ■ \. . ; 

aT 



b) 
c) 



11 sterii hig aad s pea ki ng 
skjlls' V / ■ \ 
further toward the ' 
mastery of .soundis , ' ^ 
especially those that 
■ differ most from Engl i sh 
. consonant clusters 
double consonants , 
Russian str^ess and > 
. tfie fjjffietian of e 



EKLC 



Morphplogy 



i: 



^b) 



' 1 i steni ng and speaki nc 
skills: 

nouns-nominative case 
only Vv 
T.^ehdisr- ira 

noiins ending i n a . 

consonant^ -i) yH ft ; 
; ajid^ ^ft ; femijnine 
. nouns ending in : 

a, _h,hh; b ;:.and 
. neuter/ nouns endi ng 

1h a, and 

2 . n umbe r- n bmi n a t i v e 
:Si ngul ar arid pi urai 
for al 1 formsjjabove 

pronouns > . V-\'-v ' 

1 /persona l^-sing^^^^^ and 

pi u ra 1 . of n bmi n a t i v e 
case only. 

2 .posses s ive-nomi na- :■ 

tive case 

3 . demonstratt.v^.:ir 
nomi nati vje^iils^ii^;/ 

4. KTO , 



C) 

e): 
f) 

g). 



nominatis/ip^p^;^: 
a d j e c t i V e s^ll^Jl^a^ 
•• soft , ■ nofniricfltve 'c^ 
verbs-construcllpn ■ : 
.and'cQnjijgation of 
afe ' and HTb ; 
endings, present 
adverbs* and; adverbial: 
fexpres si ons : m&A 
^ peqepoM" . . ; ;;. 
numeral S-: ^ 
cardinals T-TOOO 
ordinals 1-1000 
(nomihajjive only), 
conjunctions : . 

, a , HO v 



negati ves;: use .of 
He and Hex 



Syntax 



TV Ti steni ng ; and ■'^speaki n^^^^^^ * . 
• ; skills: \^ , - {V 

a ) further : el aborati on of . ' 
/word; order; • 

b) .positipnrof;. adverbs;, • 

expres^signs manifesting >' /■ 
v basi c oase ^fnfl ection) . / 
-^usage ... v; / ' ' ; 

c) emphasis on inbmir^ti ve^; • ^ ' -v; 
pre]^c?^In,tional ,^ 

: ^ genli^l^^ cases ; 

vreadin^^and writing' ski 11^^ - 
' conteni as .^bover 
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Vocabulary r 



TV. 



1.. vtlSTENING skfLtS 
: words or expirees s i on s 

;! words or express i oris 



'3;f vREADifiG SKILLS*. . 

words or eKpressTOns 
'4:-^-WRXTING SKIU^ -S,'^^ 
\: words, or ■ Express i Ons . 



Content Ayords:, y:''-'^^/\- .■ ^\ ■ '/ 
: 1. grieetjng£r:and-^^$^^ 
'■' ;^ 2^'*^'forrns of poV^ - 
. ; • ' . d ; V 

;l 4v'j months^ v ' , ■'.^"■'V/.- 
.-'T^r^-rS^-; seasons-p;^^^^ ^. ■\- 

6v. age\^ /' ■ ' ''■r,'".;^:.- • '.■ 
7 .numerals:.- ■■•'^ ' 

; \< ' . Gardi na1- :,] r1 00 , norni nat i ve ' 
* ■ /Vca§e bnlyJ^InU addition^ 

su]btractronr^m61tTp1 icatlgn^^ 
:. ■ 'i^y • and division ^ : 
" }v ^ t4me of^fe > . ^ - 

:9-:^ dates';: -Z' ^ . ; '.. ' 



"V/ 





Culture 



• Continued -study of : t- . 

;a. ill's tor j'cal . figures . . - : 

■b. ' forms Ojf^^^ ' \ • it 

V c./ ti&l lingVtijfne ■ : ' ^ . 

1: d* typical food • % 

holiday § ■ ; \ \ / 

i:^^i-^^;it^P^ ar;chitecture^r " 

1v "Songsv music, provqrbsr . 
"3^; antmals ^ ^ ; .. 

. in additioa t^i |he study of V '>^ 

k. . geography . ' , ' \ . ; > : 
1 . fpl klore '.^ ■ / . ' 
m. current events / v . • 



0- 



. . • 
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Hi" 



I. -^Dictations 



. ' Depending on .the classroom setting ai^d the .ma^t^^^^ 
-student^will write .vocabul^ words, phraS^v and^simp^^aragraphs^- .-^ 



'■ I I . • Di pec ted Wfei^t^ M . ' \ ; 

. ■ ■ DeijF^nd^ setting.and the mate][?4ai:S usedv the :.f^-; 

--^ student'>/iTT.'. • . : v " 

A. write answers to questions based on material read. , 

C: •write brief compositions, based on answers to questions about^, laterial 

' ■ D. use%tructures learned ^t this level ."making the rieee^isary. written 
• changes retired by specific patterns, ^ 

nr. Ind ependent Composition . *^ ■ ^- * 

■ ^B^epending.on. the cUssrodi^ setting and the materials used^ the 
Student" willy. .'--'^ ' ; . . ; . ■)■ .■. ■;,'. " 

- A. .write brief c(^pos it ions .df.4(X-.1^^^^ based on tiiaterial read. 

. B. ' write brief ■compositions of 40 to BO. words desc.ri'bing a picture, an 
. . 1 object, or a si;tuation. ; ^ : ' :"f*. ; * 

■ - ' ■ ■.-">■■ . ■ ■ ■. .. *^ ■.■ . , . . ; . . • ■;■ ■■ ■ .-. " ■ ■ ' 

e- write short origi'nal dialogues based on every day situations or those 
, " listed umier Uisten 
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Meeting Between Soviet. afid Canadian Hockey Teams : 



J,. 




i I ':: • peter i's^^ beard tif an unhappy^^^ from Europe determined to change Russia's backward society. , 
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SH:1LLS OFlANGUAGE AND CULTURE LEVELS I-VI AND 
'CONVERSATION AND CULTURE LEVELS I AND II 



Levels - and skills development are described according to genefral- expectations 
of the student upon comp^letion of one particular level of study. For example,: 
Level I Listening Skills describes the kinds of listening capabilities that a 
student shbu^l J l^ave at the end of: Level I studies. ^ 

Langu^^^^^ Culture: Levels I-VI . ' 

GenerMl^^^^^^ were to briefly describe the expectations of .a 

studerSc>:|^fter completion af each T^^^ follows: 

Levfil I: The student will be able to. . . ; . ' , . 

A, discriminate between English and Russian sound^sy^^ 

B. mimix: with a high level ©^accuracy all Russian sounds 
' • ' enc0Untered. > 




C/ discriminate be^een.Enq^^ word order and forms. 

D. comprehend and Use basic sentence pa^^^^ Russian; 

E. .converse at an eleraerttary leve'kand in tfie present tense about 
school , the weather, iQj:roduci;ng^^^^f^ family, and 
other everyday experiences.. r / ,^ . ' 

F; recognize' and discuss Soviet you^ gir?ou^s;, ;^ T^^ Vs bu^ 
Russian system of etiquette, and^ items:^^' — 

1:^11: The s"^udent will be able to . V . - . 



•^^■ :/^0t^^^'m Russian sound system^ T ^ • ' 

I ^B.. ; cecoqnize and use .tt;ie appropr^Bte'past tense forms. > ^ 

' ' ■■ ■ ■ ■ '. ' '. ■ ■ ' ■ ' • ■- . ' . 

C; cornprehend arid' give commands. ; ' ^ * / " 

i). recognize forms Bnd usage of the subjunctrv^ mopd. ' • - 

' ?E^' cdrTverse and .react at van internjiediate -Te^T about 'travel and\^ 



, y dining at 'a. restaiiirant, shopping , makin 

^ . : : ' • ' phoa^^c'alls , and^ibther topics' of general interest, V ^ 

\ - ■ i F^>-r^^ and discuss, cul-tural itemsv tourist attractions^ .-^ 

V . * J • />ii>'^ -^^^^^ sites. ; : : iJ. 



G. write short paragraphs on any pf- the topics listed in E and 
.'-F above. ' • / ■ '\ \. ■ 



Level HI: The student will be ablec^^^v.:v;;;; : 

A; use the Russian sounds system wifn.a high level of accuracy. 
' comprehend and utilize sequence of tenses. _ ' ' 

G. discriminate betweerv, active and passive voice. ;^ - 

p. comprehend usage of subjunctive and conditional moods. ^ 



E. utilize pronouns appropriately aft¥ accurately. • 

F. .converse and read at a more advanced level about cj^rrent events, 
government, history, medical appointments, and pth?r* topics of. 
inl^erest. ^ \ ' ^ ■ - / 

G. recognize and discuss systems of education and g^ver^nment, ^ ^ 
historical\.highlight| and persdttal ities ,^ecr?8atrqt^ ■ 



cultural items. 



wri te longer narrati ves/cdmpos iti ons cm the topi csr?^l i sted in 
F and G abc^ye. « : * > 



Level IV: The student will be able to..^. 

A. utilieza the Rui^iiin sound s^tenii larofi^ciently. • 

• '.. ' ■ . *. ' ■/ '■■ - ■■■ . ■; c^. '■ I- 

B. utilize a'|i^)ropriate ^rammfr, str^^c to communicate 
" — efy^tively:-\* . ^ 

■ : • i ■ ^ • , ■ ■■ ^ 

C. converse ^witlj high 1 ever of proficiency on any subject to which 
: 'hg/she' has been exjJosed^ - . . 

D. , understand cultuifjal differences and behavior of Russian world.. , 

' ' ■ ^ ■■ ' ■• ■* "■ ^ ■■■ ■ ■ ■ . ' " ' ' ■ • " ■ ■. ' ■ . 

E. read various^l iterary genr^^^ ^ v >./ 

F. " write clearly and effectively and in., a. .s^l e appropriate, to 
^\ the occasion. ^ . : f^- '* J 

6. demonstrate .his/her understandirfg of Russian cufture and i\is^ * 
particular nuanciss. . ^. y ^j* 

Levels V and VI are specialized el-ectives which clos^ely follow 
the patterns of level IV. .P ' ^' ''^ ''^r- .'^y-- ' ■ 
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/Coavers^atiori and Culture Levels I and H 



Very briefly the iexpectations of a student a^lter .^ of each ;l^vel jar6:;x 

a^ ■follows: . :y .. ■ ■ . 




Level I : The student wi 1 1 be abl e ■ to;.^" ; , 

■ . . . * . . ■ y ■ ^' ' 

A. discriminate between ;;EhgTish and Riissiait sB^^systeitiO^^^^^^ " 

■ B.: ^imic all ^Russjan^^^ 



; : C. discriminate between English ahd Rus^^^^ 

. ^ D. ^xompr^hend and use basic: ^|^j^pe p.a^ 

' " * E. eo.nverse at an elementary f^^Hff^d 

scK6ol , the weather , intr6dut^y|K^ famfl^ 



t*fjOrrris5- 




everyday experiences*. / . 



F. r^C;ogntze and discuss Soviet YP^^t'^MPJps, tej ys 
; .ether cultural items. • : ^•^-^'^^ ^ ^ 




m 



• Level - The student wi 1 1 be 



A. mimic and use the ^Russianv sound -sys^^oi^v^^^ 



i^^i^: SEES 



B. V recognize and tusevappV^opn] ate 'pg^js^^fert^^ 
G. comprehend cd^and^^^ : j . - ■ : ' 



D. ;cohvers^ about a;Wj(^^ / . 
ti*ansportation , "d^n^g^^^ shop'pjngi a^ 

-.phone-calls.- • \.^--mM^fy'^^:.^^^^^^^^ r -'^''-r. ''-y^; [r-^:J:''^:'.\ 

E. '*;recognizef^jdtt dl-si^^ - 
./":.and.oth^^lura^?;§^ 



■■y\- ■ 

■ 



on any: Qf ■tofjj gs 1 isted ,ir\\p , a4d^€;,abbv^t^ 



An expanded- perspective of these skil 1; levels for: bQtl%Langupige, at^ .Cul.ttlm!^ ■'i.:^:.; - ■ '[ 
aind Conversation and Culture co4jrses fallows:', - v , 's?i'^ "t^i^ 



. ft, 



ERIC 





SMi^ /SnD^^^ levels .1 rVI 



; iKv^ r -LEVEL. I 



:t. 



ytteraincies are uriderstdod wheri spbkerir/ wi th ;rhythm,:|^|n€d * 
43r;onunci3ita^^^ speeds approxi mailing n > ^ . .-^^ii' -z^:^^-':-, 

!^^^r^!^^P^^^ the Tetters the a^^^ ' ■ • - - < " '^^^ • 




'\ V /''I^S^'^ demqaltrate :^ of ;Tbutirie:;ela^ 



r Cv \ ft. - reGogrii^e; ? Russian sy£h as i^. 



ti,Qri§.«j. such asV 

^ ............ . ... ... , y r^^i: 

::2V:i?a;.-y-.V'- 

/ ; d;--;; dei^ of structures and ;grarnmar 




^ K, ^idfer^^ dialogues. 

L; dIjpfeQ materialis .in'n^^ ^ 
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V= • i'c^^^^^ and v|| T rec t$d utterances :^re; sppfe th rhythm^ ji ntpna ti on , ; 

; -^^ ibe; -unde^ by :a nat i y^; s^^ 



^ ^ r<:. ^^ i J . 1 , . ^ - _ ^^||^g ^.n d{ t fiB : mat^ tftG stUclent 



. the classrotdm :setti 

^^^•'''^^ll^^^ ^ spLincIs; -of; /Russ-ian; r-i:-:^:^^^^^^^ 
■ sentenced ;antl structur 




on vocabulary and structures 



'^^^^'W^'^^^-'''^^' £^ pronounce and sing the words.of selected Russian songs. — 
W^^--\r'^-. W. r}^ and structures 

iy-^^^i '^^^^ W use cultural 1y acceptable forms and: behavior in dialogues , etc. 



has been previously 
speaking skills. Emphasis is. on the directed and 



r ; ; ' Directed 



Depending on the classroom setting and the materials used, the * 



student, will .1 . 



. A. demohstrater compVehens^^ of materials read aloud, including, dialogues, v 
. ' - songs,' selected r^eadinglpassag^s, and poems. 

- ' - ■ ■ . ' ' / > ' ■ . ■ ' ' ■ r . 

' Bv read aloud dialogues, songs, $nd selected reading passages. • 

* * ■ . ■ ' ■ .■ ■ ■ ' ' ' ■ . • 

11. Semi -Directed Z^- ' ^ : * ^ v 

_ ' Depending, on the cla*ss room setting"and the. materials used, the student, 

? wilT... - 



A, demonstrate comprehension of 'friateria-Ts read silently, including dialogues, 
songs, selected reading passages, pd poems* , .. • 

- - ■ ■ '" 

,/° • , ■ ' ■• 

B. read silently materials, such as dialogues, selected reading passages, a^d 

■ . songs. . , y,-.. .' ■ •■ , , . ■ " '. . '■ • ■ ; 

■ ■ ^ ■ ■ ■ i : •■■ ' ■ 73 ' ■ ' • . ■■ ■ ■ ' 
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III, •- ..Indepettdent • >W 

/ GeneralVy restricted to basic material at thijt^ level . 



Writing skills ./ . \ ' ; ^ 

'. Writing is based on material which th student has first encountered 
orally and has read si Ijently or aloud. / . ^ ; ^ 

"I. Copying •.. ■■ \ ''^ .". ' ' 

Depending on the classroom setting and the material. used, the 
student will . -j' . 4, ' '■'.'■^ ^-[/^ ' ' '-^ 

^A. write letters of the alphabet, numbers and punctuatioli marks. , ^ 

B. copy words, phrases, dialogues, 5ongs, poems, and/or paragraphs. . - 

II. Dictations 

Depending on the classroom setting and the materials used, the 
student will.. . 

A; write letters of the alphabet, diacritical markings,; nunjbers, and^unctuation 
marks as dictated. / ' 

.* ■ ■ 

. B. write words, phrases, dialogues, and/or sentences- as dictated. 

■ • - ) - •■ ^- ■■' ■ ' /■' : 

III. Directed Writing' , 

■ ^ — — - — — , / ■ ■ ■ ^ • ■ 

Depending on the classroom setting and ^je ^materials used, the 
: student will • ; *\ * * / ' • 

A., rewrite" sentences making necessary^hages ^vst^^cture or farm. ; ^ 

^ ' B. write answers to ^uLst ions based on selectM material ^hich <:^ti^as. been 



C.^ write simple^ paragraphs based on guide xjuestipns for selected materials. 
IV. Independent Composition , 



4 



wi 



/ Depending on classroofp setting ^^d the materials used, the sti/dent^ 

1 1 ... 4 # . . , * > . V • . ^ 

A.' write simple sentences %nd/or para9raphfe of 3Q to 40. words dfescribing^; 

^- . familiar pictures and -pK^jjects. . * ' ^ \'. 

' ■ ^ V. •■ ■■ ^ 

' V .B-. , write simple sentences and;§or paragraphs of 30 to' 40;words based on - 

. fatniliar situations and dflflogues. ' * ' . > 
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Listening Skills : 

Al 1 ut^terances are understood when spoken wi th rhythm , i ritonat ion i •p^x'-'^-^-^^i 
,nijnciation,Vand speed approximating native speech. . Utterances become longer ahUjK 
.more complex". / 



I. Situational "/ 



: , Depphdi^ng on the classroom setting and the materials used ^ the . 

sttident m 11 . . 0 . . V: 

, -A. demonstrate comprehension Qf,;:-^^ situations' and voccibu Vary, ■■such 
.\\^^as':- •' ■ ./'"^^V;::^' ' ■ 

^* 1. all subjects 1 Tsted under Level I Listening Skills^ but in 
:^ . • greater depth. 

2. shopping and dining at a restaurant. / : ; ' 

3. vacatiph travel expressions (routes, hotels, tickets, reserva-. 
. • tions|^S;;j;v^::-'''\ ... :•' . ■ ^ 

4. traffic directions i addresses and -telephone numbers. * 
> 5. selecte(£|^^torical sites and facts, geography. 

6. selecte^'%t^rary and historical figures. 

B. identify the appropriate response to an oral question or statement; 

C. demonstrate comprehension of recombinations of familiar^ma^eriaV; 

, D. demonstrate comprehension of the topic and ^he details of dialogues 

and other oral presentations. . 

E. ^ demonstrate comprehension. of unfamiliar* words. and phrases through 
sensible gQessing within the cqntext of aVfamiliar topic. 

II. Stru ctural - ^ • \ v 

Dependirfg o^^he classroom letting and the materials used/*, the ^ 
student wilJ..^ .^ft' ' ■ ' ' v, ; / 

; A. demon comprehension of the 'structures listed und^r Level I- 

Listehiti^^kiljs, but in greater depth. - . - " ^ 

• B. ; demonstrate . comprehension pfi^th^^ structures^nd grammar.:, - 

.'^l. . regular verbs in the following: ' V ' ' 

■• " "'a. .'tenses, " ■■ ■ ^ . c- 

(1) simple present. - | . ' 

, (2) preterite. V** ., . , . ! 

C3) tinperfect. . '--M,- : ' ••I 
'/ (4) selected perfect and progressive. 
(5) . future. 'y'f^'--' • 

. •■ ■ b.- forms, - , . "'^ ' , ' . .■ ■ 

(1) infinitive. ■ ' ' 
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(2) • imperative. 
; (3) past participle. * , ' ,^ *: 

. ^ '(4) present participle! ■ 

; (5) subjunctive (for recognition ,onlyL ^ \ _ \ 

2. selected irregular ve/bs in the. above tenses arid forms. 

3. rBflexive verbs in the above forms.. 

4. simultaneously placed direct and i|idirect object prohbuns; 

5. abbrevi^tecl forms of words. ' - • : / . 

6. subordinate and coordinate clauses. 



Speaking Skills : ,. . , ; - 

* All mimicked/aind directed utterances are spoken with rhythm, intonation^ 
pronunciation, and speed approximating native speech. Original utterances 
are spokerf well enough to be understood by a native speaker of Russian and are 
not offensive to the ear. Emphasis gradually shifts from mim.i eked to directed 
and original utterances become longer and more complex. 

I. Mimicry (repetition of a model ) 



will 



Depending on the classroom setting' and the materials used, the^ student 



A. , demonstrate greater skill in producing the sounds* of Russian (in comparison 

with the level of fluency achieved in Level I). 

■ ■ ' ' ' ■' .. ■ ■ ■ ■ ' ' • ' ''' ' ' " * '• ' ' ' ' " • ■ 

B. demonstrates the ability to mimic longer and more complex utterances 

, (iji. comparison with the level of complexity achieved Tn Level J) .. ^^^v-: 



II. ' Directed (teacher-motivated responsesT ^ ^7~^* , " f 

i .Depending on the classroom setting and the materials used,: the student 
'will.... ./ ■"■ -v./- ■•■^''?' .. -^.■..A,..' 

f complete sentences questions based on .:vocabulary and structures 

^ ^^.^ the: listening objectives:' 

Bi be able to ask questions based on the vocabulary add struetures 
, . previously listed under the- listening 'objective^.^^^^^^^^^ 

C. present oral' summaries /of approximately 30 words based on reading . 
,material..presented at this level. ■ ... .' ■. / 

■ ' ■;'.-■>. .^-^ ^ ... \ r : - ' . ' . • . ■ 
• ; D. demonstrate the abiTity to use •the.sf 61 lowing structur^^ ahd grammetr: 
, 1: * 'aj^l: those listeKi under theMistening objectives. ^ 
•2. , verbs, governing an iflfihiti ve." ■] ' , 

. ^ . 3. . formation ?nd use of the. subjunctive mopy (limited). ^ 



\ 
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E. demonstrate an awareness of cultural patterns and behavior. 



Ill, / Original (creative expressions) I; ' ; • 

. • Depending on the tlaji'sroom setting ^and the materials used, -the 

•;/;V student wi1T..<.^ ■■■ • :V. -: 

; A. . use correctly and. appropriately the vocabulary 1 isted under the 
^ :- , : listening and directed-speakingo 

B. use correctly and appropriately the structures listed und^r the ■ 
' ^T^tening and directed-speaking dbjectives. 



iReading Skills : • , 

All material read is either a recombination of kngwn vocabulary and - 
structures 'Qr is. initially presented by tfie teac+ier for silent reading ? 
cbmprehensipn and follow-up reading, ^ . ■ 

I. Directed - 1 ■. 

■ • — — — •.. X ■■ ■' ■ 

Depending on tfje classroom setting and the material? used, the ^ 
student will... . ; ^ : ,x . . — 

A. demonstrate-comprehension of material read all 
. selected reading passages, song's, . and poems. 

B. read a-1 cud material, such as dialogues, selected 4:;ead 
songs aod poems. 

,11. Semi -directed 

* Depending on the cVassr'oom setting and the materials used, the 

V student will . 

* \ demonstrate contprehensi on of material read stlently, such as dialogues, 
^ : 1 selected reading passages, songs and poems. ^ 

.■'<■'..- ^ - . '. "\ ' . <j ■ - -''^'f^- ' % * 

B. r^ad silently materials Buch as. dialogues, selected reading passa^s,' 
songs and jpbems.^ ■ * . , 

Ilf. InJependent 

. - ' : ■ : ■ . ■■■■ ■ i^ ' ■ ■ 

; . Very Tinaited at this 'level using a selected^>list of approved materials 





Writing Skills: ^ . . , , ' ' 

All written work is spelled correctly and reflects the proper use, of 
words, phrases, and sentences which the student has first learned orally j 
and has- read silently or aloud. 'V; 



AIT recorded utterances are. spoken tn standard Russian by native 'speakers 
teacher utterances are spoken ia standard speech at normal speed. Th^re will 
be some .Variations in speech patterns, such as dialects, child's uttj5r:arices, 
sub-standard speech or slang, specifically studied in connectibn&;With' a;: 
^partipular dialogue, play, 'peem, or rfeading selection. V ^ ; ' 

:. The listeniiig skills refervto^underst^riding th6 spoken language Without 
reference to. the written form excep-t. in si tuations such a.s an aural v 
comprehension -test. - «; ^ - , * - , ^ 

I. Situational, " " ' ! ^ ' ' • v 



'I 



Depending on the classroom setting. and the;. material s us^^^ , 
: student' will ... u ^ - ^ ' • 

A. demonstrate comprehension of various situations and vocabulary, siich 

v-Vas ^ • - ■ ;/ ■■ ,/■ ■ ' , ^ ■■■ 

1, all subjects listed under Levels I and II Listening SHlls, but 

' ■ in greater depth. V ' ; * ' • ' 

' ■■ 2. '"''i^^cupitions and occupat titles. ; : • 

^ V 3. > sickness and making ah appointment to see a doctor* ^ 
4v!' hfis tori ca^l highlights. ; . • . 

. ■■ "■ . ■ : ' ■ ■ r-^- ■■; ■ 

B. .. ^tfemdnstrate comprehens^lon of.|aclapted .selections from',pl ays ; s^^ries , 

and other materials, utilizar^g familiar vocabulary and^ structure's. 

. C. demdnstr^te com|irehens^ion^f; of selected' materials such. 

^. \: - as plays\i^oerhst^hort st^^^^^^^ songs. ■ 

D. ^ demonstrate cbmp^j^hension 'of ^pund tracks o# audio-visual ;materia1s, 

such as ^movies^itend filmst^ i '^ ' / : * . ^ ■ ; . ' 

E. demonstra^? edfl^rehension ^^a^^^ only partially . 
famiTiar ^Mrough' center '. , ; . V 



ir, r$tr^ctwrg}s ■ .V* 

- ^ ' ; Depending on the^^^^^^^ and the material s used^ ^the 

• ■-VstudQnt'^wllU .^^ ' ; ■ ' / y ' , . ^ ) 

f Av ■ aempnstrate^omprehe^ thef structures -'listed under \ Levels I 

;•' ajid ir; StnicturaTl Listening. Ski jllSj but in greater deptrir^/>'^^;^ 



B.; |ierjons^^^^ comprehertsion; of ,^he rSubjuncti ve^ niood and pas'Si vis voice. 



^ , , C, demonstrate conipreh'ension of discriminatio^^^ and ■ 

-'V;.' ; ■' moods. / ^ ' ' ^•V; 

D of fprms and positions of various pronoyns; ' 

III,/ Enrichment . ^ - : .■ V ' 

' . Invite native speakers for specific topics to be j;)resented in the 
tar^get language;. . > ' 

■ ■ ■■ ■ / : ■ \ ■ ■ . ■ = . ; •• . ■^ ■ ' 
. •■ ■ • ••; /V. - .V • ; ■ . . .. , .V ■■ • :■ ..... 

■ .V'-- r ■ ■ - ^' 

Speaking Skilj^s / / ^ ! ^ ' v - : \ 

' ^ All mimicked and directed utterances aWe spoken with rhythm, intonation, • 
pronunciation, and- speed ^pproximati^^rg dfttiVe^^ Original, utterances' 

. are spoken well enough to bei^unders^'tood^by a iiati^ye speaker q;f.::[^s^sian;^ ' 
, are not offensive to the ear^;^ Emphasis »is place on directed/and-^original z*^' 
/utterances. ^• \ ■ /; ■■' , ^'^^''^^ ., ■ ' 

. Mimicry (repetition of ;a model ) ^ ^ ' ^fe - \ 

* • Depending on the 'c-lassroom setting and th^^ usedj, . t:he ; . 

student will demonstrate gre^iter ski 1^^ model sentences 
. poems,' sohgsi and other ' selected jnaterial 5/ 1^^^ the level 

of fluency achieved; in ^Levels L and II; V ^1^^ - V 

' '■ ' ■ ■ ■■■■ ■ ^ '^r"*^-' ■ . ^V^-" .• 

':.II/ Directed (teacher-^ " ; 

: Dependi^tig on the c>assrooQi setting' and^ t 

' student will, .ii \^ . ' : ' 

. - Av answer witW complete s'^enterices any questioh which contain? familiar » 
vocabulary and structures. x , ; . : v > - 

-V ' "... ■ .' ." \ 'r'-^ . * ■ ;--v^- ■■ • : 

B. ■ ask questions using fcy^iliSr vocabulary and structures^ > . , 

C. .. demonstrate ability to use familiar vt^^abulary and structures. / 

. :D. ' 'present oiral surfimaries of approximately 40-60 words ba$ed on readfng 
' / . material this level - ' 

.€. ^ recite selected poetry with pron^inciati^ and int6na1;i on patterns ' ■ . ■ ^ 
fitting' the mood of the\poem. a. /. ; ^ V ■ ' ' 

'^''^'' 'y^-\.f\ enact rotes from selected ski.ts and .pi-ays with j[Dronuhcia^ v 
^ . intortatjon patternsi i[itting^;the cul ture. . ' . ; ' v 

I / /. G. . piresent era^ descriptions and'/or explanations of pictures, current' 
, . r : events, '^filmstrips, and movies usin'g familiar vocat)ulai»y and structures 

■■■■.vv --'. ... / •■:/ ■...• : .-.v, ^/.'^ ' ■ 

III. ■ Original » (creative expressions) - -.^ C ;. . /■.:■ ; • 



; : Dep^ndlog on the classroom setting ar1d^thei'material> used* the- 
student will. . . . : - ^ ^ V 



^ 4!>'^ • day srtueitians, : using patti^rns. v 

B.V give mono! patterns approximating native, speech.' • 

v"^-;. \;^0:,.; dis using patterns approximating' native speech : 

^>-—^ Reading Sktllsi ^ ^ V " : ' .s' '■• v.^ 

h>v-:. . An ra^tiefial read is either a. recombination' of familiar ' yocatSul^af^ 
^r ^: .;,Sl^^ by^tkie feacher. - - 

.i^< V , . ^.Qependril^ setting and the materia] s used, tlje,^ 

' r ^studfent wiJi V. / ; r^^^ ■ ' V. . / 

^ ^ : i:> r^ad^jilbudvwith |)|Joper pronunciation and ijitonatiopi* passage^ such ' ' 

- B. demohstirate:^^^^ material, sudti as ^tiialogues • 

. ^ poemsv and ^selected . reading passages. - .■ . 

\ 11;;^. Sem[i%Di>recj:ed ' ^y^ty^' -.'^^-^ ' ^ „ ^ ^ 

y v^Depending oh th^ classroom settiRg^anol the materials used^ the . c 

-T:^-:,- ■ student. will. ■■^^ ■■a -:"' . ' . - ' "' i^^-.. 

''^4^. . ■ A>,; read aloud wi t^^^ proper pronunciation and iatbnatfon, passages, such* as 
> ' : v<5i V \ ^ dialogues^-and^oen^ . . , ' ^ 



demonstrate comprehension t)f^^.w mate^^Jv ^uch as dialogues;-^ 

; - ahtf selected i^eading passages . ' , :r ' ' 



The i^lg^ 4i1 ■b66l<rs,"nl*agazi)i§sv ah^ 

hewspapersy\Maa11y levels below the ins true tip*ial[ level .> 



? Viriting>S^kiilU^ 



* . \ • 'All wri tfen'-work ref 1 ects correct spell trig and proper, u^e of .vocabul ary 
'aPrj^:. structures ^ , -Z-^-. "-^ ■ ' 



I.'. Dictations 



' • _ Depeinding on the cl as srotp ^setting anxi '• • ' v*^: 4; 

, ^ ;student wiin^w*^^ s^etted'parasgfaphs of familiar '^tertal ^ny/or. ; * 
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